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The Career Planning Support System (CPSS) is a career 
guidance mechanism designed to provide the organizational structure 
and detailed procedural steps required to. install or improve a 
schoolwide career development program. Rather than prescribing the 
specific career development activities schools should use, CPSS 
provides a means for schools to focus their career development 
program on the unique needs of their own students and within the 
bounds of their own resources. A project was undertaken to 
disseminate information about CPSS across the country and to assist 
interested schools in adopting it. During the course of the project 
materials for use in adoption decisions, training instruction, and 
program management and eval<.jttion were developed. Adoption agreements 
were negotiated with State facilitator grantees and educational 
service providers, and technical assistance and staff training were 
provided to potential adopters. The quality and effectiveness of the 
CPSS adoptions were monitored and evaluated, and a system to identify 
and train certified trainers was implemented. (Attachments to this 
report include the executive summary of a National evaluation study 
of CPSS, a CPSS decision guide, informational and promotional 
material on CPSS, a CPSS awareness workshop and training plan, sample 
adoption agreement and reporting forms, awareness materials and 
awareness session questionnaires, a CPSS certified training 
agreement, and an aggregate data section.) (MH) 
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FOREWORD 



Increasing demands for comprehensive career guidance programs 
in our nation's schools has presented new challenges for guidance 
personnel. To aid secondary schools in meeting the challenges, 
the National Center for Research in Vocational Education at The 
Ohio State University developed the Career Planning Support 
System (CPSS). This program is sensitive to the career 
development needs of youth and to the resources of the school and 
community. 

The CPSS program nad been a project within the National 
Diffusion Network (NDN) for the past 3 years. Through this 
contract The National Center has been able to disseminate infor- 
mation obout CPSS and to promote its use across the country. 
This final report describes the activities that were conducted 
under the NDN contract and the results of these activities. It 
also contains recommendations on how the National Center can work 
with the NDN in the future. 

Appreciation is extended to those individuals who have worked 
on the NDN contract, specifically Dr. Ann Nunez who served as 
project director for the first 1-1/2 years of the project and 
Ms. Karen Kimmel Boyle who served in that capacity for the 
remainder of the contract. Word processing was provided by 
Beverly Haynes. Editorial assistance was provided by the Field 
Services staff. Appreciation is also extended to Mr. Harry N. 
Drier, Associate Director for the Development Division, who 
provided overall leadership to the effort. 

Robert E. Taylor 
Executive Director 
National Center for Research 
in Vocational Education 
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School districts throughout the United States have always 
been concerned about providing their students with the necessary 
skills and knowledge to plan for and acquire meaningful careers. 
In order to provide students with a quality set of career devel- 
opment experiences, teachers, counselors, and administrators i.e^^d 
to have an organizational structure that will make planning, 
implementing, and evaluating the program orderly and relatively 
simple. In response to the need for systematic program planning 
for student career development programs, the National Center for 
Research in Vocational Education developed and tested the Career 
Planning Support System (CPSS) under contract with the National 
Institute for Education during the years 1971-1979. 

CPSS, a career guidance program support system, is designed 
to provide the organizational structure and detailed procedural 
steps required to install or improve a schoolwide career develop- 
ment program. It does not prescribe what specific career devel- 
opment activities a school should use, but rather provides a 
means for a school to focus its career development program on the 
unique needs of its own students and within the bounds of its own 
resources . 

The developers of CPSS assume that "a systematic plan" is 
derived from a coherent set of planning components* They indi- 
cate that a systematic plan for rrareer guidance consists of the 
following planning elements: 

o An organizational structure that permits a career devel- 
opment proqretn to include clearly designated leadership, 
permanent active committees and work groups, and admin- 
istrative cooperation 

o An assessment of th^ career development needs of local 
students and use of the needs assessment results in the 
career development program 

o The creation of expected career development goals 
reflecting assessed student career development needs 

o The creation of behavioral objectives designated to 
implement the goals 

o The creation of student activities to achieve the 
objectives and goals 
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During 1978-1979, a national assessment study was conducted 
to obtain data on CPSS's effectiveness- The study involved 18 
schools in 7 states and compared the career development program 
planning efforts of schools using CPSS materials (experimental 
schools) with schools using their own plans for a career 
development program (control schools) during 1 academic year- 
The experimental schools (n=8) were matched according to such 
factors as school size, racial/ethnic composition of the student 
body, students' scores on standardized tests, and family income- 
At the end of the year, the experimental schools showed evidence 
of higher quality career development program planning and a 
likely improvement of student career development skills as a 
result of such planning- 

The data collected in the assessment study were presented to 
the Joint (OE-NIE) Dissemination Review Panel (JDRP)- This panel 
reviewed CPSS for its fidelity to accepted principles of 
research, and subsequent dissemination- CPSS then obtained JDRP 
appro va"v - 

With JDRP approval, CPSS became eligible for funding through 
the j^ational Diffusion Network and was funded in 1982- Through 
this contract, the National Center was able to dissemj.nate 
information about CPSS across the country and to assist 
interested schools in adopting CPSS- 

Following is a list of the objectives in the NDN-funded 
project and a brief description of the activities related to each 
objective- 

Objective 1 - Develop and provide materials for use in 

adoption decisions, training instruction, and 
program management and evaluation 

During the course of the project, a set of promotional 
materials was developed. The primary information piece provided 
to interested individuals was a "CPSS Decision Guide" that 
explained CPSS and its involvement with NDN. The dissemination 
plan for the informational pieces was directed toward the schools 
and other groups that would most likely be interested in CPSS and 
coala influence its use. Approximately 15,000 CPSS brochures 
were distributed. In addition, news releases were sent to 
approximately 150 newsletter editors. Finally, information was 
disseminated through awareness sessions. Over 700 people 
attended 22 sessions. 

Qb ;]ective 2> Negotiate adoption agreement with state 

^' fcCilitator grantees and educational service 

providers 
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To become an adoption site, school personnel had to attend a 
6-hour training session, purchase the CPSS materials, and sign an 
adoption agreement- Prior to a school becoming an adoption site, 
project staff would discuss CPSS with the contact person to 
determine how it could best be used. Seventy adoptions were 
negotiated. 

Objective 3 * Provide assistance to potential adopters in 

preparatory stages, training for adopter staff 
members, and technical assistance in the 
implemented stages of CPSS 

Since CPSS is a complex secon.lary program, school personnel 
needed to know the National Center's toll-free telephone number 
as this was an effective way to provide preparatory information. 

The training provided to adoption sites allowed them a 
sufficient knowledge of CPSS so as to begin implementation • A 
counselor, an administrator, and a teacher were requested to 
attend the session. The format provided participants an 
opportunity to have Viands-on experience with the materials in a 
small group setting. 

When technical assistance would be requested, project staff 
were prepared to develop or adapt additional materials, identify 
additional resources, or spend time discussing and solving a 
problem. 

Objective 4 . Evaluate the quality and effectiveness of 
activities addressed in objectives 1-3 

The evaluation plan for CPSS incorporated strategies and 
instruments that were designed to help project staff monitor 
implementation activities and to evaluate the effectiveness of 
awareness materials, training sessions, and follow-up efforts. 

A survey was sent to 38 individuals who had inquired about 
the CPSS to determine the effectiveness of the awareness 
materials. Eight people (21 percent) responded to the survey. A 
premise of the survey was that if people purchased CPSS or 
inquired further, the awareness materials were effective. Fifty 
percent of the respondents indicated that they had shared the 
information with other school personnel. Thirty-seven percent 
had purchased the materials. 

The awareness sessions were evaluated in various ways. At 
the time of each session, the presenter attempted to gather 
written or verbal feedback data from the participants through A 
few weeks after the awareness session, a survey was sent to 
participants. The survey results indicated that participants 
found CPSS interesting, but were unable to participate in the 
program. 

ix 



10 



The training sessions had an evaluation component also* At 
the end of each session, participants completed a question- 
naire about the training session. The information obtained from 
the first training sessions was used to revise the training plan. 

Objective 5 . Monitor and evaluate the quality of and 
effectiveness of CPSS adoptions 

The adoption sites were continually monitored. The CPSS 
coordinator at each site completed forms that requested 
information about the activities conducted by the site. Project 
staff then reviewed the information to determine that the sites 
had followed the process outlined in CPSS. Ten schools were able 
to take the concept presented in CPSS and incorporate them into 
their school's career development effort. 

Objective 6 . Maintain adoption records f -t include 
demgraphic data, eval ^" '■rc.n data, and 
retention rates 

Demographic data about the individual sites were gathered and 
recorded in a format similar to that required xor NDN reporting. 
This included school, location of site, size of school district, 
and number of people involved. The majority of the 70 sites were 
in Idaho, and the others were in Connecticut, Washington, and 
Wisconsin. 

V 

Objective 7 . Develop and implement a system to identify and 
train certified trainers 

During the first half of the project, the certified trainers 
were identifed in an informal manner and were people who had 
previous contact with CPSS- Sixteen trainers were identified in 
this manner. A formal identification and training process was 
established during the second half of the project. The design 
was to have regional workshops to train identified, interested 
individuals. One formal training session for certified trainers 
was held, 12 people became certified trainers. 

O bjective 8 . Identify and certify demonstration sites 

Demonstration sites were schools that used CPSS and were 
interested m helping others implement the program. During the 
first year of the project, there were two demonstration sites — 
Putnam High School, Putnam, Connecticut, and American Senior High 
School, Hialeha, Florida. Putnam cosponsored a training session 
and American assisted users with answering technical questions 
related to the use of CPSS, Putnam continued to serve as a 
demonstration site during the remaining years of the project and 
was mentioned during ^iwareness and training sessions. 
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Objective 9 * Participate with other NDN grantees in 
workshops and meetings arranged by the 
secretary 

During the course of the project, staff attended a variety of 
conferences sponsored by NDN* At these conferences numerous 
skill areas were addressed along with general NDN issues. 

Objective 10 * Cooperate with fvxcilitator project grantees on 
carrying out objectives 1-9 of this project 

Project staff conununicated by telephone and mail with staff 
facilitators to provide them with information on CPSS and to 
learn of potential interest in their state. CPSS staff assisted 
state facilitators by completing questionnaires on items such as 
certified trainers, adoption sites, and awareness activities. 
When state facili:.ators learned of schools that were interested 
in CPSS, the information was passed on to project staff. 



Recommendations 

The following recommendations are made to the National 
Diffusion Network, based on this project's involvement with NDN: 

1. Provide more specific guidance to the individual 
developer/demonstrator (D/D) projects. During the course 
of the CPSS project, project staff received little 
communication and guidance from NDN on how to conduct or 
improve activities. This could have been done by mail, 
telephone, or in person at conferences. 

2. Provide D/Ds with information about state priorities. It 
would have beeii helpful to have had NDN give project 
staff information on individual state priorities 

so we could focus activities with appropriate states. 

3. Continue to provide opportunities for D/Ds to meet and 
learn from each other's experiences^ Having the oppor- 
tunity at conferences to discuss issues with other 
O/Ds was useful. ^ 

4. Provide updates on what programs in the same content .\rea 
are doing. Information on what other career development 
programs were doing could have been used to coordinate 
activities . 
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The following list contains recommendations for how CPSS can 
continue as a nonfunded D/D. Accordingly, the National Center 
should do the following^ 

1. Communicate with state facilitators about the continued 
availability of CPSS materials and training on a cost- 
recovery bcisis 

2. Promote CPSS in appropriate brochures and communication 
pieces 

3- Present awareness sessions on CPSS, when appropriate, at 
conferences and conventions 



4- Have at least one 
recovery training 

5. Eave at le^st one 
and mail uests 



person available to 
on CPSS 

person available to 
CPSS 



conduct cost- 
answer telephone 



if the National Center would want to involve another program 
with NDN, the following recommendations are made: 

1. Select a program that is in a high-priority area of 
NDN since this will be an area in which schools will 
probably have needs* 

2. Have a program that can be effectively implemented in a 
classroom versus one that requires schoolwide commitment* 
It is easier to get one teacher to adopt a program than 
it is to get t group within the school to commit- 

3. Allow sufficient staffing for the project. At least one 
full-time equivalent staff member is desired for an 
effective project. 

4. Staff the project with people who are interested in the 
program and who have skills in the areas of written and 
verbal presentation, interpersonal relationships so they 
can work with school personnel and state facilitators, 
and follow-through with school personnel. 

5. Develop the design for the JDRP study so it can be easily 
duplicated for JDRP recertification. 
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CHAPTER 1 
IKTRODUCTIO?^ 

Need for CPSS 

School districts throughout the United States have always 
been concerned about providing their students with the necessary 
skills and knowledge to plan for and acquire meaningful careers* 
This concern lias been eniphasized by the career education novement 
that began in the 1970s. The priorities identified by the career 
education novenient include (1) a need to blend student career 
developnent into the raainstream of the educational practice and 
(2) a need to meet increased accountability deniands in the deliv- 
ery of instructional, guidance, and counseling services in 
secondary schools. Career developnient research also indicated 
that systeriatic planning, irnplenientation, and evaluation of 
career guidance programs can assist school personnel in meeting 
the aforementioned needs (Campbell et al, 1971; Hosford end Ryan 
19V0). in order to provide students a quality set of career 
developnent experiences, the teachers, counselors, and adminis- 
trators need to have an organizational structure that will nake 
planning, L^plenenting, ana evaluating the progran systematic and 
relatively sinple. Career guidance needs to be considered a pro- 
gran with specific goals, objectives, activities, and accounta- 
bility. Ko longer can it be thought of as a support service and 
be effective. In resp:>nse to the need for systematic progran 
planning for student career development programs, the ?:ational 
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Center for Research in Vocational SSucation developed and tested 
the Career Planning Support System (CPSS) under contract with the 
National Institute for Education during the years 1971-1979. 

CPSS Components 
CPSS, a career guidance program support system, is designed 
to provide the organizational structure and detailed procedural 
steps required to install or improve a schoolwide career develcp- 
rient progran* It does not prescribe What specific career devel- 
opment activities a school should use, but rather provides a 
'^.aans for a school to focus its career development program on the 
unique needs of its own students and within the bounds of its own 
resources . 

The developers of CPSS assxrne that "a systematic plan" is 
derived froa a coherent set of planning components • They indi- 
cate that a systematic plan for career guidance consists of the 
foxlowing planning elements: 

o an organizational structure that permits a career devel- 
opment program to include clearly designated leadership, 
permanent active ccnmittees and work groups, and adminis- 
trative cooperation 

o An assessment of the career development needs of local 
students and use of the neecs assessment result in the 
career development program 

o Tne creation of explicit career development goals 
reflecting student career development needs 

o The creation of behavioral objectives designated to 
i-^plement the qoals 

o The creation of stu??ont activities to achieve the 

objectives ml goals 
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Career ?l*inning i-Uprort Systea consists of lianVnooks, 
r*»nri>iaciM*- f.^nt.^ anl fUnstrips arA audiotai^e presentations 
that lescribe a onprehensi/e nrianizational f ra ie'.v^Drt; and pro- 
ceiural steps a school staff car. use ro create an accountable, 
schoolwide, high school career development progran- The follow- 
ing list describes the co^iplete set of CPSS naterials: 

n The Coordinator's Trainin ^ Guide is a self- instructional 
traininq ^aide for the part-tine CPSS coordinator. 

o '^e Coordinator's llandbcolc contains instructions that 
describe step-by-step procelures for nanaging and inple- 
^.eating CPSS in the high school. 

o Car;exa-ready for:-:s are reprolucible copies of each fom 
needed f '>r the questionnaires, instructions, CPSS Progran 
Infomation File, and so forth. 

Han Iboo^is 

The Advisory Ccrjnittee Handbrok defines the responsibili- 
ties and duties of ^^dvisory Connittee nenbers. 

^ss^*ssinq Resources guides a resource leader in directing 
a h^sk force to collect infomation on and account for the 
,ise of resources in the school anS cor*inunity. 

Possess ing ^;e^^s; Surveying provides instructions for 
preparing, adninisterirg, and collecting survey ques- 
ti'-^nnair*^-s f r . i stiZ'Jents, graduates, parents, and 
f jlty^staff . 

7\ <^s<*3sii-.g ":^>ei3: Ta^^ulaticn contains instru::tions on 
ranu illy t'lbul-it^in^^ data collected by questionnaires. 

'^'^'•^lZr'^^^*lJl£ili^lS i^f^'^-^-s a nethods specialist about the 
^Tilibility *nd .ppl i'^-^tion of guidance r.ethods and about 

t 'l i4it*?ir4te r'/is knc.wleige during the construction 
ind rovi'^A' of c^r^^^^r development units. 

The^lanjial for Writing Behavioral objective s is a seif- 
in:^tru*-t-ionMi reso.jrco for a behavioral objectives 
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ProJucing Career Pevelopnent Units (CPUs ) pr o v i?l e •> 
direction for leveloping career ijuMance/^lovelopnent 
activities* 

o ^ilnstrip/aa^lotape presentations include the fol lowing i 

AV-lz **An Orientation to CPSS" orients intereste^i 
persons to CPSS. 

AV-2: "Shaping Progran Goals" gives an overview of 

how the nee^ls an^? resources assessment lea«i to 
goals for a school - 

AV-3: "behavioral Objectives" acco-npanies the 
behavioral objectives nanual- 

AV-4r •'Producing CDUs" gives an overview of the 
car-eer ievelopnent unit process- 

T)evelopnental Process 
CPSS was -ievelope^ ana initially tested during a 5-year 
n*^f-io^l fror 1971 to 10 :6. Fron 1971 to 1973, project staff at 
""he ^latinna^ Center ani other experts in the field of career 
'!ovol ^pr en t conceptualized ^nd ^Hevelopei the basic conponents and 
procelaral steps for CPSS- faring ^his tine the systein was 
pilDt-testei and rewDr*:e? based upon the input received- A 
?-year {1974-19761 field test nf CPSS followed and resulted in 
!^pD*-tant revisinnr of tV^' '^aterial- T3iirty-eight individual 
hi^h schools in 14 5;tate^^, ranging fron rural schools of less 
*:han l"^^ <;tudent$ to la-j^^^e -^rban anfl suburban schools of nore 
^^^"^ 1,^00 f^tulent^, p.rtLripatei in the field test- After this 
o<\*^n;ivo testir^-j, tho ^n^^'-ia'^s were streamlined and reformatted 
^ c u^ier use. 



4 

17 



JDR? Certification 
nurim I'^Va-iOV^ -x r^ati'^ntil aasessnent stuly was coniu^tea to 
obtain l.ita on CPSS's effectiveness. The stuly involved 13 
schools in 7 <^tates .in.5 co-^parel the career .ievelopnent pracran 
planning efforts of schools usinq CPSS naterials ( experimental 
schools) with schools using their own plans for a career develop- 
ment program (control schools) a ..-ina 1 aca/ie.nic year. The 
experL-nentul s-hools (\'=10) and control schools {"^=3) were 
-^tche'. according to such factors as school size, racial/ethnic 
composition of the stuient bo^ly, students scores on standar.iize^ 
tests, nn.l fanily income. 

In !:ovenber 1978 and '^!ay 1979, staff from experimental and 
rontrol schools coinletei Career Developnent Program Status 
^ei>->rts lescrihin^ their school's career development prograin 
planninq. Tho reports were rated anonynously by a panel of 
career Jevolonnont 'Experts to assess the .j-J^lity of career dcvel- 
r.T^-.,-nT nr>Tan m.-»nnim in each school. At the end of the year, 
the oxp.?ri-nental schools showei evidence of higher quality career 
lov.-lop.-ont prr,-:r.:^ .-ilnnnini ani a likely Lnprovo lent of stodurit 
V4re'-T ievolopne- 1 sV.il Is a result of such planning. 

Tt,*? l.,^a cr>n*=;cto^ in the asscss.ient study were presentea to 
h * J-.inr ( >K-':i;:) l iss'.- ci:i.i» ion t^x-viow TaJiel (.TDSP). This panel 
r.-viowel Cl"^^ f->r its fid^^lity to accepted principles of research 
in I 3bF:v.3i;ont Us«ori 5 na-^- i'-m. CPSS f.'mn .-."'-.taine/l JDRP approval. 
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!?D!? Funding 

VJith JDRP approval, CPSS becune eligible for funding through 
the ^Jational Diffusion ''Network (NDN). ND*^, a section within the 
TKS. Oepartaent of Education, provides funds to selected JDRP 
approved progra^ns to promote their use in schools across the 
country. The ND^J accepted CPSS as a project in 1982 • Through 
this contract, the National Center was able to disseminate infor- 
•^.ation about CPSS across the country and to assist interested 
schools in adopting Ci^SS. Chanter 2 will describe in detail the 
activities undertalcen in the project. 



6 



References 



Canpbell, ^. E. ; Dworken, £• P.; Jackson, P.; Hoeltzels, 

; Parsons, G. ; and Lacey, The Systens Approach: 

An Emerging Behavioral Model for Career Guidance . Columbus : 
The Center for Vocational and Technical Education, The Ohio 
State University, 1971. 

Hosford, R. £• , and Ryan, A. T. "Systems Design in the Develop- 
ment of Counseling and Guidance Programs." Personnel and 
Guidance Journal 49 (1970): 22i-230. 



7 

ERIC 



CHAPTER 2 
METHODOLOGY AND PROCEDURES 



The CPSS project was acconolished by conducting and complet- 
ing 10 major objectives. These objectives established by NDN 
were as follows: 

1. Develop and provide materials for use in adoption deci- 
sions/ training instruction, and program management and 
evaluation. 

2. Negotiate adoption agreement with state facilitator 
grantees and educational service providers. 

3. Provide assistance to potential adopters in preparatory 
stages / training for adopter staff members, and technical 
assistance in the implemented stages of a CPSS adoption. 

4. Evaluate the quality and effectiveness of activities and 
materials addressed in objectives 1-3. 

5. Monitor and evaluate the quality of and effectiveness of 
CPSS adoptions- 

6. Maintain adoption records that include demographic data, 
evaluation data, and retention rates. 

7. Develop and implement a system to identify and train 
certified trainers, 

8. Identify and certify demonstration sites. 

9. Participate with other ND>I grantees in worTcshops and 
meetings arranged by the secretary. 

in. Cooperate with the facilitator project grantees on 
carrying out objectives 1-9 of this project. 
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The procedures followed in performing these objectives are 
discussed in the following sections. The results of these 
procedures are reported in Chapter 3- 

Objective 1 . Develop and provide materials for 

use in adoption scisions, training 
instruction, and program management 
and evaluation 

During the course of the project, a set of promotional mate- 
rials was developed. At the beginning of the project, staff 
reviewed informational materials (e.g., brochures, pamphlets, 
newsletter articles) that had previously been developed to 
explain CPSS. Usiug the information from these materials as a 
base, three informational pieces were generated for use in the 
developer /demonstrator (d/d) project. An awareness brochure 
explained briefly what CPSS was, how it was intended to be used, 
cost of the materials, and the relationship with NDN- An item 
referred to as "Executive Summary" (see attachment 1) contained a 
summary of the JDRP submittal. The third item was the "CPSS 
Decision Guide." The "Decision Guide" provided more specific 
information about CPSS that potential adopters might need to 
assist them in deciding to adopt CPSS. 

The awareness brochure and the "Executive Summary" were often 
the first items sent to potential adopters. People who received 
these items were encouraged to request a "Decision Guide" if they 
desired more information about CPSS. 

At the end of the second year the awareness brochure and the 
"CPSS Decision Guide" weri combined and revised. The rationale 
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for this was that the information in the awareness brochure was 
xoo brief and did not adequately explain CPSS. The new "CPSS 
Decision Guide" (see attachment 2) then served as the primary 
awareness piece • When interested individuals requested addi- 
tional information, the Coordinator's Handbook , an important 
portion of the CPSS materials, was provided to them. 

The dissemination plan for the informational pieces was 
directed toward the schools and other groups that would most 
likely be interested in CPSS and could influence its use. During 
the first months of the project, a mass mailing was conducted to 
approximately 4,000 large city school districts. The mailings 
contained a cover letter, the awareness brochure, and the "Execu- 
tive Summary." At the sane time and periodically throughout the 
project, mailings were sent to NDN state facilitators and state 
guidance and career education directors. Mail disseminations of 
the information pieces was targeted toward state-level personnel 
during most of the project, since project staff determined it was 
the most cost-effective approach. However, during the project, 
small scale mailings were conducted to selected school districts 
when appropriate. 

Another means of disseminating information was through news- 
letters, A news release (see attachment 5 for sample) was pre- 
pared and distributed during the first few months of the project. 
The release was distributed to several guidance-related organiza- 
tions and periodicals including Career Digest , Counselor's Infor- 
mation Service , and The Guidance Clinic , In addition, an article 
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(see attachment 4) appeared in the Centergram j. the newsletter of 
the National Center for Research in Vocational Education. During 
Year III of the project, another news release (see attachment 5) 
was written and sent to approximately 150 newsletter editors who 
might be interested in running information about CPSS; they also 
received a copy of the revised "Decision Guide^" All of the news 
releases and articles explained briefly the content of CPSS, how 
the system can help a secondary school, the CPSS involvement with 
NDN, the assistance available to a school adopting CPSS, and how 
to obtain further information. 

Another major means of disseminating information was through 
awareness sessions* These sessions were 30-minute to 1-hour pre- 
sentations on CPSS. The major purpose of the awareness sessions 
was to provide people with basic information about what is 
involved with using CPSS. The agenda for these sessions included 
information about (1) NDN, (2) CPSS as a D/D project, and (3) the 
components of CPSS and how it works (see attachment for the 
script for awareness sessions). VTnen time permitted, the film- 
strip titled "An Orientation to CPSS" was shown. The awareness 
sessions were conducted as part of larger events • They were 
3ither part of NDN-sponsored activities (e.g., individual state 
awareness programs) or programs at conventions or conferences 
related to career development. CPSS project staff, certified 
trainers, or occasionally state facilitators conducted the 
awareness sessions. 
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A successful alternative to the awareness session was the 
NDN-sponsored teleconference in June 1985. During the tele- 
conference, \ CPSS staff member was atle to present c^wareness 
information to school personnel across the country in a cost- 
efficient manner. 

In order to disseminate information about CPSS's involvement 
with NDN to people w\o have purc'iased CPSS prior to program 
approval by JDRP, project staff sent, these users a letter 
explaining NDN adoption and asking if they would like to become 
involved . 

Personal, one-to-one contact was also a manner in which 
information on CPSS was disseminated. The use of the National 
Center's toll-free tele^^hone system allowed an inexpensive way 
for potential adopters to discuss CPSS with project staff. This 
in-kind contribution f r ,m the National Center represented a 
major savings of funds for the project. The toll-free number was 
listed on all promotional material for CPSS, thus providing 
readers of the material the opportunity for easy follow-up. 

The training provided to adoption sites gave then sufficient 
knowledge of CPSS so uhey could begin implementation (see attach- 
ment 7 for the trains' ng design). As part of the design for the 
1-day training session # a counselor, an administrator, and a 
teacher were requested to attenJ. If the school liked, other 
personnel could attend. The fonnat of the training session was 
changed after Year I of the project, since the initial design did 
not allow for sufficient participant interaction. The revised 
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format of the training session provided participants an oppor- 
tunity to have hands-on experience with the materials in small 
group situations. The first part of the agenda was the same as 
that for an awareness session* Participants then would complete 
a series of "in-basket" activities that helped them '^"ecome famil- 
iar with the detailed steps and procedures outlined in the CPSS 
materials. Some of the training exercises came from the Coordi- 
nator' s Training Guides , a self-instructional training tool in 
the CPSS materials. The last major activity of the training 
session wes the development of an action plan that outlined the 
taslcs the individual sites would take, A variety of instruc- 
tional aids and techniques were employed in the training such as 
handouts from CPSS materials, audiotapes and accompanying film- 
strips, overhead projections, chalkboard displays, and discus- 
sions with question-and-answer periods. 

Objective 2 . Negotiate adoption agreement with 
state facilitator grantees and 
educational service providers 

The success of any adoption effort is dependent on the com- 
^.itment of the parties involved. To become an adoption site, a 
school was to enable representatives to attend a 6-hour training 
session, purchase the CPSS materials, and sign an adoption agree- 
ment. The adoption agreement that ^^s initic-Hy developed for 
the project was revised during Year II. The revised agreement 
more clearly outlined the roles and responsibilities of the 
adopting school and the CPSS project staff (see attachment 8). 




The revised agreement took into account the fact that the 
adopting school may he/c satisfactorily completed some of t"ie 
planning steps of CtSS prior to program installation* 

Prior to a school becoming an adoption site, project staff 
would discuss CPSS with the contact person and point out how it 
could best be used in the school's situation. Often a school 
would send personnel to a traiai.ig session before signing an 
adoption agreement. By attending the training session, these 
school representatives would have a better idea if CPSS was 
useable in their school • 

Objecti>;'e 3. Provide assistance to potential 
adopters inpreparatory stages, 
training for adopter staff members, 
and technical assistance in the 
implemented stages of a CPSS adoption 

It is important to note that CPSS is a complex, secondary 

school progam that requires schoolwide commitment to implement* 

Before a school could send staff members to a training session, 

interest needed to be expressed by a number of people in the 

school • 

The provision of the toll-free telephone number served as an 
effective means for potential adopters to obtain additional 
information about CPSS prior to making a forrial conmitment. 
Also, one training session was conducted at a certified demon- 
stration site* This arrangement allowed participants to learn 
firsthand about the experiences of a school using CPSS, 
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The training process and design were described under objec- 
tive 1 in this chapter, so it will not be repeated here. The 
majority of the school personnel who signed adoption agreements 
did so after attending a training session. The project staff 
encouraged signing prior to the training; however, schools did 
not want to cozunit to use of CPSS imtil they had a more complete 
idea of what was involved. School personnel most often learned 
of training sessions in their geographic area through mailings 
conducted by CPSS staff. When a training session was planned in 
a state, guidance directors in that area were notified and 
invitea to attend. The project requested a team of three people 
be trained; however, this often did not occur. The director of 
guidance and a counselor or teacher was the most frequent tean 
configuration. The director of guidance sometines had authority 
from the principal to agree to be an adoption site. 

^nen technical assistance would be requested, National Center 
project staff would detemine the best manner in which to provide 
it and arrange for either project staff or certified trainers to 
assist the adoption site. This assistance could be init.iated and 
administered through an on-site visit or by a telephone contact. 
In order to carry out the technical assistance, project staff 
were prepared to develop or adapt additional naterial<;. identity 
additional resources, or spend tine discussing and solving a 
problen. After the assistance would be conpleted, there would be 
a foil<::rw-up to rietemine !1) whether it net the site's needs and 
(2) if the results w»^re positive or neqative. 
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Objective 4 > Evaluate the quality and 

effectiveness of activities 
addressed in objectives 1-3 

The evaluation plan for the developer /denonstrator project 
incorporated strategies and instronents that were designed to 
help project staff monitor implementation activities and to eval- 
uate the effectiveness of awareness iraterials, training sessions^ 
anl follow-up efforts. In additt.on to monitoring the dissemina- 
tion effort initiated by the National Center, project staff 
devised a standard format for recording all CPSS inquiries 
originating from the field. This format enabled staff to enter 
requests by state and to record follow-up action taken. The CPSS 
Inquiry File was stored on the word processor to facilitate 
updating the file. 

The following is a description of the evaluation designs used 
to determine the effectiveness of the awareness materials, aware- 
ness sessions, and training sessions. The results of these 
efforts are presented in chapter 3 of this report. 

The effectiveness of the awareness materials was evaluated 
through use of a survoy letter (see attachment 9 for a copy of 
the letter) . Tnis survey was sent to individuals who had 
inquired about CPSS. The letter requested such information as 
whn reviewed the awareness materials, vrhether CPSS had been 
purchased, why it was or was not purchased, and whether the 
school personnel vras interested in more information. A premise 
of the survey was that if people purchased CPSS or inquired 
further, the awareness r.aterials were effective. 



The awareness sessions were evaluated in various ways. At 
the tine of each session, the presenter attempted to gather data 
from the participants. Sometines a short evaluation form was 
administered which asked participants what they liked and did not 
like about the program. Other times the presenter would talk 
with the participants to gain an understanding of their thoughts 
about the program. A few weeks after the awareness session, par- 
ticipants received a written questionnaire (attachment 10) as a 
follow-up- This questionnaire asked how the information about 
CPSS was used and if they desired additional information. 

The training sessions had an evaluation coniponent. Toward 
the end of each session, participants were given a questionnaire 
that asked about specific aspects of the training (see attachment 
11). There was follow-up communication with the participants of 
the training sessions by letter or by telephone. The purpose of 
the follow-up was to encourage adoption if an agreement had not 
been signed or to discuss the next steps to be taken if an agree- 
r:ent had been signed- 

Objective 5 - Monitor and evaluc^te the quality 
of and effectiveness of CPSS 
adoptions 

The adoption sites were monitored on a continual basis. The 
nonitoring served two basic purposes: (1) to obtain evaluation 
data and (2) to follow the progress of the sites so that neces- 
sary technical assistance could be provided. The CPSS coordina- 
tor at each site? was rer^aested to complete a reporting form once 
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every 2 months. This fom {see attachment 12) requested inforna- 
tion about the activities that the site had conducted during the 
reporting period, including who was involved, procedures used, 
time spent, and results. The CPSS coordinators also were asked 
to describe any difficulties they encountered and the re-aedial 
action they undertook. If the CPSS coordinator thought that 
technical assistance would be of benefit, they were urged to 
describe the nature of the assistance that they would like to 
receive. Project staff then reviewed the infornation froza the 
sites to determine if it followed the process outlined in CPSS. 
In addition, through the use of CPSS materials, the sites eval- 
uated their own effectiveness. CPSS contains procedures for 
ongoing evaluation of the planning purpose and the resulting 
student activities, thus providing sites with an understanding of 
how well they are meeting students' career developnent needs. 

Objective 6 . Maintain adoption records that 
include denographic data, 
evaluation data, and retention 
rates 

Adoption records were naintained by project staff to facili- 
tate (1) the reporting of data to NDN and (2) the follow-up 
efforts. Demographic data about the individual sites were 
gathered and recorded in a format similar to that required for 
'JDIJ reportinq. This included school location of site, size of 
school district, and nunber and type of people involved. The 
evaiu.:»tion data pertaining to each site wore recorded in the 
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adoption files. At the end of each year of the project, each 
site was asked if it wanted to continue its work as an adoption 
site; this information was recorded in the site's folder. 

Objective 7 . Develop and implement a system 
to identify and train certified 
trainers 

The certified trainer system became established by Year III 
of the project- During the first 1-1/2 years r the certified 
trainers were identified and trained on a one-to-one basis in an 
informal manner. These certified trainers where individuals who 
had previous contact with CPSS and were knowledgeable about how 
the program operated- The n.ajor effort of training for these 
people was to learn about CPSS's relationship to the NDN. 

During the end of the second year, the project developed a 
formal design for ider-^ification, training, and use of certified 
trainers. The design was to have regional workshops to train 
identified, interested individuals. 

The following groups of peopJ ^ were conto^cted when a workshop 
was being scheduled in their area: counselor educators who 
taught career development- related courses, state department of 
education directors *f career education, and directors of guid- 
ance, ^ese people were invited to attend the train-the-trainer 
workshop and were asked to identify others who they thought vx)uld 
be effective trainers. One day of training was conducted with 
the people who attended the workshop. The design of this train- 
^he-tra5ner workshop was similar to that of the training for 
adoption sites* The major difference in the agenda related to 
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the next steps to be taken by the participants- Instead of 
developing action plans, the potential certified trainers learned 
about what their roles and responsibilities would be. After a 
discussion of this, the participants were given an agreement to 
sign (see attachment 13) • This agreement allowed trainers to 
indicate the type of training they wanted to conduct, how often 
they could wo.-lc for the project, and the geographic area in which 
they desired to work. The people who agreed to be certified 
trainers received a complete set of the CPSS materials and the 
training plan. Built into the design for use of the trainers was 
updating of skills. Before certified trainers would be used by 
the project, the trainers had to ensure that they could conduct 
the task. 

Trainers most often conducted awareness sessions; some cocon- 
ducted training sessions. In addition, trainers were qualified 
to provide evaluation and technical assistance. 

Objective 8 . Identify and certify demonstration 
sites 

Demonstration sites for CPSS were identified from those 
schools that had effectively used CPSS, Each potential demon- 
stration site was contacted and asked if it would be interested 
in the role. Schools that provided a positive response were 
questioned further to determine how they .care using CPSS and how 
they would be able to provide ass4.stance to others. Project 
staff selected denonstration sites based on the school's willing- 
ness to participate, enthusiasm about CPSS, and the coordinator's 
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ability to cmmunicate the school* s career development 
activities • 



Objective 9 . Participate vdth other NDN grantees 
in workshops and meetings arranged 
by the secretary 

During the course of the project, staff attended a variety of 
conferences sponsored by NDN* Tne first conference was the new 
Developer/Demonstrator Workshop held October 1982 in Washington, 
D.C* The purpose of the workshop was to orient new D/Ds to NDN 
and to provide them with assistance necessary to disseminate 
their programs- Attendance at the workshop enabled new demon- 
strators to meet each other, their program officers, NDN-D staff, 
and the state facilitators who were present- As a new D/D in 
1982, project staff gave a brief presentation at a state facili- 
tators workshop in December 1982. Through this presentation, 
state facilitators gained an understanding of CPSS. 

In March 1933, staff attended the region 2 meeting in 
Memphis, Tennessee- This meeting highlighted such issues as 
identifying and obtaining support from alternative funding 
sources, design and inpleraentation of certified trainer systems, 
an^l rural dissemination strategies. Also, staff attended the 
annual ND^J meeting in June 1^83. At this meeting various issues 
related to !^DN operations were addressed. 

Project staff attended a technical assistance meeting held in 
Phoenix, Arizona, in March 1984. This regional meeting provided 
assistance in various areas such as development of awareness 
naterials, -*2certif ication requirements, use of certified 
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trainers, and making videotape production • Also, the annual ^DU 
conference was held in February 1985, At this conference numer- 
ous skill areas such as using computers as management tools, 
developing speaking skills, writing adoption agreements, and 
developing marketing skills were presented at the conferences as 
well as general NDN issues. 

Another major activity requested through NDN was JDRP recer- 
tification* Every 5 years a program must submit evidence that it 
is still effective- In order to complete this task, project 
staff went back to a school that had been involved in the initial 
evaluation study (American High School, Hialeah, Florida) and 
compared data collected in 1979 to new data. Project staff 
duplicated the original process as much as possible- The CPSS 
coordinator at the site completed a Career Development Status 
Report that was independently reviewed by career development 
experts. Attachment 14 contains the submittal. 

Objective 10 . Cooperate with facilitator project 
grantees on carrying out objectives 
1-9 of this project 

The first step in this area was to communicate planned 
activities with all facilitator project grantees. A brief 
description of the project's capabilities, achievements, methods, 
resources, and expectations was sent to all facilitator project 
grantees, as well as awareness information and materials. After 
that initial effort, special emphasis was given to direct commun- 
ication with facilitators in states where there was positive 
response to CPSS awareness naterials. 
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In January 1984, project staff contacted all state facilita- 
tors by telephone. These calls were made to discuss potential 
strategies for encouraging CPSS adoptions- Since that time, all 
ntate facilitators have been contacted by mail on a periodic 
basis. When new brochures were developed, each facilitator was 
sent a supply. Also, letters requesting assistance in dissemi- 
nating CPSS were sent at various times during the project. 

CPSS project sraff assisted state facilitators. This assis- 
tance often took the form of completing questionnaires on items 
such as certified trainers, adoption sites, and awareness activi- 
ties. When state facilitators learned of schools that were 
interested in CPSS, the information was passed on to project 
staff. 
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CHAPTER 3 
RESULTS OF THE EFFORT 

This chapter describes the dissemination results of the pro- 
ject. Instead of describing the results by project objectives, 
they will be presented by major activities of the project. The 
chapter is divided into the following areas: (1) inquiries, 
(2) distribution of awareness materials, (3) awareness sessions, 
(4) adoptions and training, (5) certified trainers, (6) demon- 
stration sites, and (7) cooperation with state facilitators. 

Inquiries 

During the course of the project, numerous individuals 
inquired about CPSS, These contacts were made through the mail, 
the telephone, or in person. Mail and telephone contacts were 
made to project staff at the National Center. Personal contacts 
mainly were made at conferences and conventions. Chart 1 indi- 
cates, by state, the number of people who inquired about CPSS and 
the positions these people held- The majority of inquiries were 
made at conventions and conferences (702), followed by mail (62), 
and telephone (55) requests. 

Distribution of Awareness Materials 
For reporting purposes, all written awareness materials used 
during the project are grouped together. The items include the 
original awareness brochure, the original "CPSS Decision Guide," 
the revised "CPSS Decision Guide," the "Executive Sumniary," news- 
let^.er articles, and individual letters. Chart 2 r^epicts the 
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CHART 2 

OlSSEKIKATION OF /•W\\RESESS MATERIALS 
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nanner in which items were disseminated in each state* The chart 
indicates the positions of the people in each state who received 
materials, the number of itens sent to each person^ and how the 
materials were used. 

To summarize the chart, 9,413 awareness items were dissemi- 
nated and distributed. Across the states, Illinois received the 
•nost awareness items (3,458), followed by Connecticut (723), and 
Wisconsin (350). Awareness items were usad primarily for indi- 
vidual mailings, supplies for responding to specific requests, 
and distribut5.on at conferences. 

Besides the awareness information that the project staff 
developed and disseminated, some state facilitators also distri- 
buted information about CPSS. Many states used the Educational 
Programs That Work publication, whicn describes CPSS, to tell 
their school personnel about it. The following is a description 
of these activities. 

o North Dakota sent to all of the state's school adminis- 
trators and county superintendents a copy of Educational 
Programs That Work which includes CPSS descriptions (total 
of 305) • 

o 'Missouri published a newsletter article that was received 
by all educators in Missouri (approximately 4,000). 

o Michigan distributed information in Educational Programs 
That yor\ to an undetemined nimber of administrators • 

o Kentucky distribute'^? copies of Educp.tional Programs That 
Work across the state (approximately 400) « 

o Illinois distributed copies of Educational Programs That 
Work to counselors, principals, superintendents, and 
career guidance center directors (approximately 6,000). 
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o Utah for the 3 years of the project sent copies of £du- 
cational Prograns That Work and a newsletter article 
(approximately 15,000). 

o Connecticut twice a year disseminated the infarmation from 
Educational Prograns That Work and a newsletter article 
Itotal 3,840). 

o Massachusetts distributed information packets that 

included a brochure and a reprint of Educational Programs 
That Work to teachers, counselors, and administrators 
(total of 20) . 

o Washington sent information from Educat,ional Programs That 
^ory: and newsletter articles to various educators across 
the state (approximately 1,300). 

o Delaware each year for 3 years distributed two copies of 
Educational Programs That Work to the local school dis- 
tricts in the state. 

o Montana distributed information from Educational Programs 
That Work to the local school districts in the state. 

o Arizona had articles about CPSS in two of its newsletters 
that were sent to administrators (approximately 6,000). 

o ?:ebraska distributed copies of Educational Programs That 
^^^ork to superintendents, principals, educational service 
units linkers, and college linkers (total 1,240). 

o Pennsylvania distributed an unknown number of copies of 
the information in Educational Programs That Work to 
educators on request. 

o Texas sent infom=*tion about CPSS in a mass mailing to 
district superintendents (approximately SO). 

o Maryland mailed copies of a ninicatalog containing infor- 
mation on all career education programs to supervisory 
personnel in each of the state's 24 public local educa- 
tional agencies and to all state personnel. 

In addition to the items distributed by proicct staff and 

state facilitators, approximately 5,500 CPSS brochures were made 

av:^ilable at national conferences, during the time period of the 

Ci'SS project, tho \'ational Center for Pjsearch in Vocational Eiu- 

cat nn »>xhibited CTSS materials at approxin^itoly 150 conferences, 
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conventions, and nreetings. Exhibits appeared at the conferences 
of the Anerican Association of School Administrators, National 
School Boards Association. American Association for Coxmseling 
and Developnent, Anierican Vocational Association, and Ohio coun- 
selor workshops. Other exanples of conferences at vSiich CPSS was 
exhibited are listed next, 
o 1982 

— Regional Conferences of Guidance Counselors in Easton, 
Maryland 

— Yearly Counselor Workshops in Colunbus, Ohio 

— Arnerican Association for Counseling and Develoortent in 
Detroit, Michigan 

— Anerican Vocational Association in St. Louis, Missouri 

o 1983 

— ^Mississippi Vocational Association in Starkville, 
X^uisiana 

— Louisiana Convention of Personnel and Guidance Associa- 
tion in Baton Rouge 

— >3assachi*setts Vocational Guidance Association in Boston 
— School district Counselors in Chicago, Illinois 

— Anerican Association of School Adninistrators in 
Atlantic City, '^ew Jersey 

— Arerican Association for Counseling and Developr,ent in 
Washington, O.C. 

— Anerican Vocational Association in Anahein, California 
o 1984 

— Arizona Counselors Association in Tuscon 

— ^Virginia Statewide Virginia Career Guidance Conference, 

in Hoanolce 

— Career Ei^;:cation Conference in Arkadelphia, Arkansas 
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— Career Education Conference in Colunbus^ Ohio 

— National School Boards Association in Houston, T<^xas 

— ^American Association for Counseling and Developnent in 
Houston, Texas 

— American Vocational Association in ICew Orleans, 
Louisiana 

o 1985 

— Anerican Association of School Adninistrators in Dallas, 
Texas 

— National School Boards Association in Anahein, 
California 

— New England Tests and Measurenents and Evaluation 
Conference inPlynouth, :Tew Hanpshire 

—The National Center's Unfinished Agenda workshops in 
Columbus, Ohio; San Jose, California; and Atlanta, 
Georgia 

In addition, CPSS was prccioted in various the ilational Cen- 
ter's products catalog and in a career developnent "brochure. 
Approxinately 32,500 of these iteros were distributed. In addi- 
tion, the Field Services area of the TJational Center nailed 4,625 
CPSS brochures in i983. Also at the start of the project in 
19S2, a nass riaiiinq to 4,0C0 school districts was conducted. 

In surjnary, awareness information on CPSS was very well dis- 
se-.inatei throughout the country- All state facilitators period- 
ically received infomation on CPSS, newsletter editors in every 
state received news releases on the project, career guidance and 
career oduc=ition persnnnel in each state received infomation, 
couns^ilor educators across the country who taught career-related 
courses were notified about the project, and attendees at r.ajor 
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car eer- related conventiona and conferences had the opportunity to 
learn about C^SS. 

Also, a follow-up letter was sent to 38 individuals who had 
inquired about the project. Alco, to determine how they used the 
infomaticn sent to then, the following questions were asked: 

o Did you purchase any of the CPSS materials? 

o If yes, are you currently using CPSS and how? 

o If no, what influenced your decision not to purchase CPSS? 

o Did you share information that you received about CPSS 
with others? 

o If yes, what types of individuals? How many? 

o Do you need additional information about CPSS? 

r» If yes, what information would be helpful to you? 

Eight people (21 percent) responded to the letter- Twenty- 
five percent (2 respondents) indicated that they purchased the 
CPSS materials. One indicated current use of CPSS» Five people 
indicated that they did not purchased CPSS for the following rea- 
sons: CPSS materials are similar to materials that school is 
already using (2), they purchased a different career education 
program (2), and the materials did not relate to priorities {D* 

vraen asked if they shared the materials with others, four {50 
percent) indicated that they had shared the materials with a mid- 
dle school principal, district personnel, guidance counselors, 
high school principal, and vocational education teachers, 

^Cor<e of the respondents indicated the need for additional 
information on the Career Planning Support System. One respon- 
*1ent associated with a regional career guidance center in 
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Illinois wrote that she was Lupresse*! with CPSS; however ^ school 
personnel in her region had not requested information on CPSS^ 
She thinks this may be related to inplenentation require-aents. 
Project staff used the survey result:* 1 inning how to proceed 
with the dissemination of CPSS. 

Awareness Sessions 

During the 3 years that CPSS was a D/D project, staff held 22 
awareness sessions. Cnart 3 indicates where the sessior.s v/ere 
held, the nunsber of people who attended each session, and the 
position these people ha*"5. 

In summary, 713 people attended awareness sess3ons that held 
in 12 states. The najority of these people were counselors, 
followed by adrdnistrators and teachers* 

As mentioned in chapter 2, the awareness session participants 
were surveyed after returning hone. All individuals who had 
attended an awareness session on CPSS were sent a letter request- 
ing information on their activities related to CPSS. Over 200 
people were asked to answer the following questions; 

o Did you purchase CPSS? If not, what influenced your 
decision? 

o If you decided not to adopt CPSS, what influenced your 
decision? 

o Have you had any involvement with CPSS since you attended 
the training session? If yes, what is the nature of this 
involvement? 

o Do you need any additional information about CPSS? If 
yes, Wiiat information would be helpful to you? 
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CHART 3 
AWARENESS SESSIONS 



Number of 



Date 


Location 


Participants 


Positions of Participants 


01/12/83 


Edison, NJ 


50 


Counselors, 


Teachers , Admi ni strators 


02/14/«3 


Charleston, SC 


8 


Counselors, 


Teachers, Administrators 


02/15/83 


Columbia, SC 


3 


Counselors, 


Administrators 


02/16/83 


Florence, SC 


8 


Counselors, 


Administrators 


02/17/33 


Greenville, SC 


11 


Counselors, 


Administrators 


03/21/83 


Jackson, TN 


31 


Counselors, 


Teachers, Administrators 


03/22/83 


Nashville, TM 


31 


Counselors, 


Teachers, Administrators 


03/24/85 


Cleveland, TN 


10 


Counselors, 


Administrators 


03/25/83 


Morristown, TN 


13 


Counselors, 


Administrators 


05/09/83 


Wausau, Wl 


130 


Counselors, 


Teachers, Administrators 


05/11/83 


Ocononiowoc, WI 


170 


Counselors, 


Teachers, Administrators 


05/83 


Columbus, OH 


20 


Counselors 




05/15/83 


Louisville, KY 


4 


Counselors, 


Teachers 


05/22/83 


Columbus, OH 


13 


Counselors 




08/83 


Colunibus, OH 


15 


Counselors 




12/03/83 


Anahein, CA 


17 


Counselors, 


AAnini strators 


03/09/84 


Phoenix, AZ 


6 


Counselors, 


Administrators 


03/09/f. 


Little Rock, AR 


100 


Counselors, 


Teachers, Administrators 


04/84 


Houston, TX 


16 


Counselors, 


Administrators 


04/19/85 


Plynouth, HH 


12 


Counselors, 


Counselor Educators 


07/84 


Columbus, OH 


32 


Counselors 




01/13/85 


Cheyenne, WY 


13 


Teachers, Administrators 


Total 




713 
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Fourteen people {approximately 7 percent) responded to the 
letter. Twenty-one percent of those who responded made positive 
comments about CPSS. These included, "Good program, but our 
school system has no funds available ""or career guidance.*' "We 
felt the program was excellent." 

Relating to purchasing CPSS, 14 people had not purchased CPSS 
due to such reasons as lack of fands (3), school selected another 
career education program (1), little interest or lack of priority 
(2), and cutbacks in the department (1). 

When asked why they decided not to adopt CPSS, the responses 
were lack of budget to implement the program (4), current use of 
another career education program (4), and the teachers decided 
against it (2). 

In response to the question related to involvement with CPSS 
since the awareness session, 11 individuals indicated that they 
had not had contact with the materials since the workshop. 

Three respondents requested additional information about 
CPSS. One wanted more information on the package, including the 
cost. Another requested any free written ir> formation. And the 
thiri, from a state department of public instruction, requested 
30 sots of awareness information. 

Finally, in ad^iition to the staff conducted awareness 
sessions, the following states reported education on awareness 
sessions: 
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o Massachusetts held three sessions, 
o Connecticut held three sessions, 
o Illinois held five sessions. 

Adoptions 

During the course of the project, there were 70 adoptions. 
The demographic information on these sites is contained in the 
Aggregate Data Section (attachment 15). By reviewing the attach- 
ment, one can determine that the majority of sites were in Idaho 
and the others were in Connecticut, Washington, "^ind Wisconsin. 
The Idaho adoptions were the result of a major CPSS training 
effort in that state- In order for a school to become an adop- 
tion site, school personnel were to attend a training session, 
purchase the materials, and sign an agreement. All 70 schools 
met these requirements. However, project records indicate that 
only 10 schools were able to take the concepts presented in CPSS 
and incorporate them into their school's career development 
effort. One school was able to develop extensive career develop- 
ment units, and the other schools worked toward developing an 
effective plan to improve their career development programs. 
Schools that were unable to begin implementation of CPSS after 
the training gave a variety of reasons, including the following: 
the program was too structured for their needs, they were unable 
to obtain administrative support, and the funds were not 
available. 

Reasons for not implementing CPSS are further understood, 
when one reviews comments by state facilitators on the current 
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emphasis on career development at the state level, of the state 
facilitators that responded to a project developed survey, only 2 
indicated a high level of state emphasis and funding commitment 
for career education/guidance, 6 ind.c.?ied a medium level of 
emphasis, and 21 indicated a low level of emphasis in their state 
was low. Twelve of the 21 states that now have a low level of 
emphasis had a much higher level of interest 5 years ago. Even 
those states that now have a medium level of interest had a high 
level 5 years ago. 

Since the level of emphasis and funding commitment at the 
state level overall is low, it is not surprising that the state 
facilitator projects also have a fairly low level of emphasis for 
career education. They cited lack of state support and priority 
and lack of interest by the school districts as reasons for a 
lower career development emphasis. Many states currently have 
priorities related to basic skills and technology. 

In sammary, CPSS was of interest to r., -nerous school personnel 
who attended training and awareness sessions. However, the 
adoption ra-Le might have been much higher if career education/ 
*Tfuidance were the high priority that they were 5 years ago. 

Certified Trainers 
As described in chapter 2, certified trainers were identified 
and trained in an informal manner, and then later in the project, 
a more foirmalized approach was taken. Of the 16 individuals 
identified, 6 of these people were staff members at the ?^ational 
Center for Research in Vocational Education who were familiar 
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with the project. Having trainers internal to the National Cen- 
ter allowed for easy expansion of the project staff when neces- 
sary. Internal trainers conducted awareness and training ses- 
sions when the assigned project staff had prior conunitments or 
needed a second trainer. The 10 external trainers identified at 
this time were people who had prior contact with CPSS on NDN. 
They included a counselor educator from New Hampshire, a previous 
NDN D/D project director, a counselor educator in Oregon, former 
staff members of a CPSS project who were working elsewhere, and 
users of CPSS at the demonstration sites. 

On May 10, 1984, a 1-day train-the- trainer workshop was held 
in Columbus, Ohio. Twelve counselors, educators, and state 
department of education personnel from the states of Ohio, 
Pennsylvania, Indiana, Kentucky, and Michigan were invited to the 
workshop. All participants who signed an agreement to be certi- 
fied trainers were provided a complimentary set of the CPSS 
iiaterials. 

Following the workshop, participants were asked to complete 
an evaluation form. In the first section of the form, partici- 
pants indicated the success of the materials and processes used 
on a 1-4 rating scale with 1 being unsuccessful and 4 being very 
successful. Chart 4 displays the responses. 
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CliART 4 

TRAIN-THE-TRAINER WORKSHOP RESULTS 



PercentcM-*e Percentage Percentage 
Percentage Slightly Moderately Very 
Unsuccessful Successful Successful Successful 



Handout/worTc- 
sheets and 
transparencies 


0 


0 


8 


92 


Lecture 

presentations 


0 


8 


58 


34 


Large group 
discussions 


0 


0 


33 


67 


Small group 
discussions 


0 


0 


50 


50 


Organization in 
terms of the 
logical flow 
of ideas 


0 


0 


33 


67 


Important 

concepts defined 


0 


0 


33 


67 


Mix of activities 
helpful in main- 
taining interest 


0 


0 


25 


75 


It can be concluded 


from the data 


that overall participants 


thoaght the workshop 


was 


effective and 


worthwhile. 


Items that 



were incorporated into the next train--the-trainer session to make 
it even more effective included (1) more clearly stating the 
goals of the workshop at the beginning and (2) spending more time 
at the start of the workshop acquainting participants with the 
materials* 
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TWO other certified trainer workshops were planned-one in 
New York and one in Florida. The New York training session was 
immediately after the annual, national convention of the American 
Association for Counseling and Development on April 5, 1985, in 
New York City. Counselor educators from across the country who 
taught career-related courses along with career development per- 
sonnel throughout the state of New York were invited. Although 
12 people indicated that they would participate in the session, 
none actually attended the session. Follow-up infom.ation, which 
included a copy of the evaluation study, was sent to all invitees 
who requested it. 

The Florida workshop was scheduled for April 24, 1985, in 
conjunction with a statewide career education conference. All 
the appropriate counselor educators and state department person- 
nel in Florida, Alabama, Georgia, Louisiana, and South Carolina 
were invited. Due to time conflicts and other unknown circum- 
stances, the number of registered participants was so small that 
the workshop was cancelled. Approximately 20 people who had 
expressed interest in CPSS were sent the necessary information. 

Although the certified trainer system for CPSS was began due 
to the termination of the project and the lack of career emphasis 
at the state level, it did not become fully implemented or 
utilized. 

Demonstration Sites 
At the start of the project, there were two demonstration 
sites— Putnan High School, Putnam, Connecticut, and American 
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Senior High School, Hialeha, Florida^ During the first full year 
of the project, each site was given §1,000 to conduct activities 
for the project. Putnam used the bulk of their money to cospon- 
sor a training session, and Americcin use3 its funds to assist 
users with answering technical questions related to the use of 
CPSS. Due to budgeting factors and other concerns, the demon- 
stration sites were not provided funds for the remaining years of 
the project. American Senior High School was then dropped as a 
demonstration site, leaving Putnam High School as the only demon- 
stration site. 

During awar«»ness and training sessions, this demonstration 
site was mentioned and session participants were urged to contact 
the school. Since CPSS is an individualized planning prograirc, 
schools would not gain much more from visiting with a demonstra- 
tion site on site than from talking with a CPSS coordinator on 
the telephone. Therefore, interested individuals were encouraged 
to telephone the demonstration site rather than making a personal 
visit. 

Cooperation with State Facilitators 
The response from state facilitators on CPSS has been mixed. 
As indicated earlier, the majority of state facilitators did not 
place a high em£>hasis on career development programs; therefore, 
no or minimal work was done on their part. At the start of the 
project, a number of states included CPSS in statewide awareness 
sessions. These were New Jersey, Tennessee, and South Carolina. 
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other st^^jes continued to support and promote CPSS duricg the 
course c£ xMe project, particularly Illinois, Florida, and Idaho. 

Conimunication with the majority of the state facilitators was 
effective. Tarouqh telephone calls and written surveys, pro- 
ject staff were able to learn about state facilitators' current 
need and interest in CPSS. Many facilitators requested copies of 
the CPSS :!:aterials and had the information available for inter- 
ested schools* 
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CHAPTER 4 
PROJECT SUMMARY AND RECO^^MEKDATIONS 



The National Diffusion Tletwork is a viable means of promotiny 
the use of exemplary educational prograns, and CPSS's 'nvoivenent 
with the NDN has been a worthwhile experience. This chapter 
describes the perceived strengths and weaknesses of CPSS's 
involvenent with SDN and provides reconxiendations for further 
activities. 

Strengths of forking with NDI^ 

1. Being a part of the NDIT allowed for high visibility of 
the project. CPSS had another form of credibility by 
being associated with NDN. Also, CPSS was continually 
promoted in docunents such as Educational Prograns That 
Work due to this association • 

2. Funds were nade available to conduct dissenination activ- 
ities {e.g., develop, print, and distribute brochures; 
conduct awareness sessions; and proziOte adoptions of 
CPSS). 

3. A network of state facilitators was available to identify 
potential users of the program. 

4. Certified trainers and denonstration site personnel 
increased the staffing capabilities for the project. 
With the assistance of these people, r^ore awareness and 
training sessions occurred. 
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3. State facilitators provided assistance in arranging 

awareness and training sessions. This allowed project 
staff tine to conduct other activities. 

6- A technical assistance staff was available to help in the 
development of brochures, awareness presentations, and 
other related activities. 

7. Annual national and regional conferences afforded pro- 
ject staff the opportunity to learn of various skills 
necessary to better conduct the project. These sTdLlls 
ranged fron coripleting NDN forms to better conducting 
presentations . 

Weaknesses of Korlcing with 
1. Career education and career developnient were not high 

priorities; therefore, C?SS was not promoted in the net- 
work as nuch as prograns in such high-priority areas gs 
basic skills and technology. State facilitators indi- 
cated that they restx^nd to local school needs and that 
few are requesting inforrr^tion on career-related 
prograns. 

2 m CPSS is a complex progran that requires s-^^oolwide coni- 
nitnent. Many schools saw the value of a progran like 
CPSS, but they were unwilling to get involved with such a 
complex progran. 

3. The fun^ina level did not allow for project staff 

beyond one half- tine professional person and one fourth- 
tine clerical staff. Aith the organisational structure 
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and staffing patterns at the National Center, there 
was no opportunity to expand this staff vith in-lcinl 
contributions. Therefore^ CPSS project staff were unable 
to conduct sone najor activities that would have been 
desirable. 

To summarize the aforenentioned statements, project staff is 
of the opinion that \D!I serves an important function and does it 
in an effective manner. The mechanisms are in place to promote 
any program that becanes a part of NDN. Unfortunately, CPSS 
became a part of the network the last year career education was 
an priority. As evidenced by a survey of state facilitators, 
local school districts have other priorities that need to be met 
first. Career education is still important, but it does not seem 
to be perceived in the same manner as it was 5 years ago» 

Recommendations 
The following recommendations are made to the ?vational Dif- 
f jsion ::etwDriC, basei on this projects involvement with ND::. 

1 . Provide r^ore specific guidance to the individual D/D 
projects. Enuring the coarse of the CPSS project, project 
staff receiver little communication and guidance fron '^D'J 
on how to conJuct or improve activities. Tnis could have 
been done by n*il, telephone, or in person at 
conferences. 

2. Provide D/Ds with information about state priorities. It 
would have been helpful to have had give project 
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staff infornation on individual state priorities were so 
we could focus our activities with appropriate states* 
3. Continue to provide opportunities for D/Ds to meet and 
learn from each other's experiences. Having the oppor- 
tunity at conferences to discuss issues with other D/Ds 
was useful. 

t. Provide updates on what programs in the sane content area 
are doing. This information on what other career devel- 
opment programs were doing could have been used to coor- 
dinate activities. 
The following list contains recommendations for how CPSS can 
continue as a nonfunded O/D, Accordingly* the National Center 
should do the following: 

1. Communicate with state facilitators about the continued 
availability of CPSS materials and training on a cost- 
recovery basis 

2. Promote CPSS in appropriate brochures and communication 
pieces 

?• Present awareness sessions cn CPSS, when appropriate, at 

conferences and conventions 
4- -lave at least one person available to conduct cost- 
recovery training on CPSS 

Have at least one person avoiilablc to answer telephone 
and Tail requests on CPSS. 
Tf the '^cational Center would want to involve another program 
with the following recommendations are made. 
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Select a program that is in a high-priority area of *:z^^: 
since this wiii be an area in whxch schools will probably 
have needs • 

Have a proqram that can be effectively implemented in a 
classroata versus one that requires schoolwide caTimitment^ 
It is easier to get one teacher to adopt a program than 
it is to get a group within the school to commit:. 
A.II0W sufficient staffing for the project* At least one 
full-time equivalent staff member is desired for an 
effective project. 

Staff the project with people who are interested in the 
program and who have skills in the areas of written and 
verbal presentation, interpersonal relationships so they 
can work with school personnel and state facili*:ators, 
and follow-through with school personnel • 

Develop the design for the JDRP study so it can be easily 
duplicated for JDRP recertification. 
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ATTACHMENT 1 
CAREER PLANNING SUPPORT SYSTEM 
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Career Planning Support System 



A NATIONAL EVALUATION STUDY: 
EXECUTIVE SUMMARY 




THE NATIOHAl CENTER 
FOR RESEARCH IN VOCATIOHAI EOUCATiON 
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THE MATIONAL CENTER MISSION STATEMENT 



The National Center for Research in Vocational Education's mission is to 
increase the ability of diverse agencies, institutions, and organizations to 
solve educational problems relating to individual career planning, preparation, 
and progression- The National Center fulfills its mission by: 



• Generating knowledge through research 

• Developing educational programs and products 

• Evaluating individual program needs and outcomes 

• Installing educational programs and products 

• Operating information systems and services 

• Conducting leadership development and training programs 



The project presented or reported herein was performed pursuant to a 
firant (OB NIE G 78fl2l 1) from the National Institute of Education. Depart- 
incni of Health, Education, and Welfare. However, the opinions expressed 
h(>tvm do not ntccss^jrily reflect the position or policy of the National 
ln:;tiluie of Education, nuii no of';cial endorsement by the National Insl;tute 
of Education shoulfl Iv- mfcrred- 




FOREWORD 



The challenge to assist youth in gaining the skills and knowledge to plan 
for and acquire meaningful careers is a major concern of the educational 
community, particularly high schools. 

Among the priorities identified by the career education movement cf 
the seventies were (1) a need to blend student career development into 
the mamstream of educational practice, and (2) a need to meet increased 
accountability demands m the delivery of instructional and counseling 
services in public schools. To meet these two needs recent research activi- 
ties have emphasized the importance of systems meihodology in properly 
planning, implementing, and evaluating career guidance programs. 

In response to the need for systematic nrogram planning for student 
career guidance programs, the National Center of Research in Vocational 
Education deveJoped and tested CPSS front 1971 to 1973. A two-year 
(1974 76) field test of CPSS resulted in important revisions cf the materials. 
Thirty eight individual high schools, ranging from rural schools of less than 
100 to large urban and suburban schools of mere than 2,000 students, 
p3rticii)dted in the field testing. 

This Executive Summary outlines a controlled evaluation of the CPSS 
conducted between June 1, 1978. and November 30. 1979. The 1978-79 
evaluation of CPSS involved eighteen high schools in seven states. By com 
parintj ten exfiei inienl*i! {used CPSS) with eight control {did not use CPSS) 
hiiih schools, Ndtional Center staff conducted a naMonal assessment of the 
effectiveness of the CPSS. The results of the national assessment show that 
the career development programs in the ten high schools that used CPSS 
were significantly better than the programs m the eight high schools which 
did not use the CPSS. We are pleased to report that, in a controlled cvalua 
tion, CPSS works. 

\Vc are deeply grateful to the staff in the high schools and school dis 
tncts who participated m the evaluation study. Their cooperation and 
consistent enthusiasm were central to thb successful completion of the 
project. The names of the staff, schools, and sdiool districts involved in 
the national evaluation are listed in the Acknow1edo<^ments. 
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Special thanks go to the project staff who planned and conducted 
the CPSS evaluation. Dr. Robert E. Campbell, Mr. Harry N. Drier, 
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Robert E. Taylor 
Executive Director 
The National Center for Research 
in Vocational Education 
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DESCRIPTION OF CPSS 



C- SS consists of handbooks, reproducible forms and filmstrips thai 
describe a comprehensive organizational framework and procedural steps a 
school staff can use to create an accountable, school-wide high school career 
developnent program. The following list describes the complete set of 
CrSS maier«a s: 



The Coordinator's Training Guide is a self-instructional training 
guide for the pai t-time CPSS coordinator. 

The Coordinator's Handbook contains instructions that describe 
step-hy-step procedures for managing and implementing CPSS 
m the high school. 

Camera-Ready Forms are reproducible copies of each form ne-dcd 
for the questionnaires, instructions, CPSS Program Jiformalion 
File, etc. 

Handbooks 

The Advisory Committee Handbook defines the responsibilities 
and duties of Adv isory Committee members (five copies). 

Assessing Resources guides a resource leader in diiecting a task 
force to collect information on and account for the use of 
resources in the school and community. 

Assessing Needs: Surveying provides instruction for preparing 
administering, and collecting survey questionnaires for students 
graduates, parents, and faculty/staff (five copies}. 

Assessing Needs: Tabulation contains instruction on manually 
Mhulaimg data collected by questionnaires (five copies). 

Aju,lyi,ng Methods informs a methods specialist a!)out the avail 
..iHlity and application of guidance methods and how to mtegrate 
UiK kriowlodge during the construction and review of career dove 
lopincnt units. 
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The Manual for Writing Behavioral Objectives is a self-instructional 
resource for a behavioral objectives specialist {five copies). 

Writing Behavioral Objectives informs the behavioral objectives 
specialist about the function of behavioral objectives in the 
constri'ction of career development units. 

Producing Career Development Units (CDUs) provides direction 
for developing career guidance/development activities (ten copies). 

♦ Filmstrip/Audio Tape Presentations include: 

AV 1: "An Orientation to CPSS"-orients interested persons to 



'-2: "Shaping Program GoaIs"-gives an overview of how the 
needs and resources assessment lead to goals for a school. 

-3: "Behavioral Objectives' -accompanies the behavioral ob- 
jectives manual- 



AV.4: "Producing CDUs'-gives an overviev^^ of the career deve- 
lopment unit process. 

r-oc accomplish the planning, implementation and evaluation procedures 
Q bb recommends that a school coordinator lead the CPSS effort with ' 
the assistance of a working steering committee comprised of students 
teachers counselors, and administrators. The CPSS coordinator gives direc- 
tion to the CPSS effort and chairs the steering committee; however, much of 
llie planning, implementation and evaluation is performed bv the steerinq 
committee with the help of other school faculty anS members of the 
community. 

5ir.,rmrf;„H ^ !r^''°" " ''"'sned to provide the organizational 

structure and outline procedural steps required to install a schoolwide 
curoor dPvelopment program. It does not prescribe what specific career 

,tS,T/ ' '^'^^^ P^°^'des a means for 

a suiool to focus lis career development program on the unique nPeds of 
-IS own siutlonis and within the bounds of iTs own resources 
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THE WATIONAL CPSS EVALUATION STUDY 



Objectives 



Two objectives guided the sludy. The objectives addressed the capacity 
of CPSS to produce (Da systematic plan for career guidance and (2) career 
development activities that have a high probability of improving student 
career development skills. 

Objective One is based on the assumption that "a systematic plan" is 
derived f.om coherently related planning components. For the purposes 
of this sludy "a systematic plan for career guidance" consists of the follow- 
ing planning elements: 

« An organUationa! structure facilitating a career development pro- 
gram, to include deariy designated leadership, permanent active 
V mimhtees and work groups, and administrative cooperation, 

• An assessment of the career development needs of local students 
and use of the results of the needs assessment in the career deve- 
lopment prograrr 

• Creation of explicit career development goafs reflecting assessed 
student career development needs, 

• Creation of behavioral ofyiectivcs designated to implement the 
goals. 

• Creation of student activities to achieve the objectives and goals. 

Objective Two is based upon the assumption that systematic career 
development program planning leads to higher quality activities to meet 
student needs for career rievelopmenl skills than activities found in schools 
that do not use systematic planning procedures. Although the one-year 
assessment period did not permit full implementation of CPSS and full 
devfilopmenl of CDUs, some data wore collected allowing comparisons 
between experimental and control s( nool career development activities. 
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Design of the Evaluation 



Data supporting the objectives were gathered, using a pre-post, 
experimenta!-controI group design, on eighteen high schools. The high 
sdioofs were located in Arizona, Maryland, Ulinois, Kentucky, Tennessee, 
Florida, and Colorado. Table 1 displays descriptive statistics for the test 
sites. Ten of the eighteen participating schools used CPSS for one ocadcmic 
year, and the remaining eight did not. In ^is study CPSS users frequently 
are referenced as experimental schools and nonusers are termed control 
schools, fJ!e3Surcmeni$ on all variables related to the main claim were taken 
be^nre aixJ after the school year in which experimental schools used CPSS. 

Each school provided a part-time coordinator who was responsible for 
the prepsraiion and completion of data collection forms and who served 
as the on-site contact person with the National Center staff. In the experi 
mental schools this contact person also serveo as the CPSS coordinator. The 
cxocrimental school coord'rtators received a three-day training in CPSS 
procedures in r^'ove--nber 19/8. The training was conducted at the Natior 
Csnter by project staff. Training normally h not necessary for use of CPl",; 
n vras provide in thb instance to help accelerate the normal process of 
creating a career planning system, in ortJer to complete the study vrithin the 
^ccificd timeperiod- 

Both expcTimenta! and cortrol schools were monitored by monthly 
te'^^^hone calls and one ste visit in February 1979. This was in addition to 
pre i«l an * post-test site visits to all schools in November or December 
of 1978 and May or Jui^ 1979. The telephone calls and ^te visits induced 
very Iitt«e technical assistance. Experimental school coordinators were re 
<7i*r$Tcd to complete project logs twice a month. dc5cribir>g the progress of 
CPSS in th<! school. 

Parijcq^aiing schools volunteered in response to a nalior^al publicity 
c^xmr^is^jrj Ti^ original intent was to as^gn participating schools at random 
ir> cxptTrmenial and control conditions^ but due to insistence of local school 
3f?min!s;ralor5 ranaom as^gnment occurred in only four instances- In the 
rcmc^nmg cases, local school officials made the determination. Experimental 
schools were paW S5.000 to defray expenses, mostly to pay for personnr^l 
time. Control schools were paid S500 and given a set of CPSS materials st 
itte f*nd fif the study. 




TABLE 1. CHARACTSRISTICSOF TEST SITES 



Average of 
Characteristic 


Control 
Schools 


Expert 
mental 
Schools 


t*vdlue 


Size of student 


1916 


1943 


074 


R*»lio of taciiUv' 
«inrt ^l^U to 

tion 


1949 


17.64 


1 S-IO 


ACT^^AT 
scores' 


15.67 


16,84 


.748 


estimated 
family incorre 


S12000 


S13125 


.607 


Oiop out rate 


7.4% 


10C4 


1375 


Pcio-^nt while 


38.(r. 


51 


.814 



• Fwe ^cbonls xnadc SAT scores available, and The remaining Uiirtccn 
!;'jl.irji5icd ACT ivcregcs. The frve SAT sct5rcs were converted lo Ihe 
m«?u--c of ACT ry dividing ihcm by the mio of the average over 
•^Kx-.Js SAT to the average ACT. 
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Measurement 



Two data collection forms, the Career Development Progratn Status 
RepoTt ami !hc Vernf rcation Checklist, and one ratinq instrument, the Career 
Devc!orment Program Rating Instrument, were developed and used for the 
study. The Status Report and Verification Checklist were used to collect 
tnformatson from ;he field ates. The information was then reWewed and 
fotcd by a fifteen member review panel with acknowledged expertise in 
career development related areas. The review pane! members irKJividuaHy 
^inswcred questions on the Rating Irstrument by referring to information 
coliectcd on the Status R^>ort and Verification Checklist for each school. 
A!I analyses reported in this summary were based on data drawn from the 
Rating Instrument. 

The Status Report was completed by school personnel in all schools 
who tiocumented the extent to which their existir^g career development 
l^^ogram planning reflated the basic components of systematic career 
development program planning. These data were collected at pre test ainJ 
post-test 

The completed Status Report was revicvired on-site by project staff and 
missing data were obtained. Examples of the type of information collected 
t'lrou^h the Stsius f^eport include data about carecr-<K3ucation goals, assess 
n^*cnt and evc!uation related to career education, and student career*devc!op 
mert DfTtn^ities- Csretr development activitses irx^ude, but are r>oi limited to, 
cfjrrtru'um units, vi^ts to !ocai busnesses, and career days. 

The Verification Checklist provided a means by which project «af f 
could ^^njTcbOTate, clarify, and expmid the information recorded on a 
school s CoTcer Development Program Status Report, During the prc-test 
and v*rA test sue visits, a National Center staff member completed the 
rhccklist With school personnel assistance^ and both persons signed the 
«^imp:^I^ torm indicating ^cement on the accuracy of Ure informatson 
?x^p!»?s of mfom^ation gathered on the Verification Checklist ioc^jdt^ 

.U jqI car*«r"Cducai}on needs, career-education goals, nnd commit!'*c 
Dr9^,n^^ulJon related to the Corecr education of students. 

The Rating i ^trumcnt was developed by project staff with the assis 
icnr*»o' an^xtrtn^l instrument design ^vccialist- Two factors basn: in th^ 
rr^i^jn rjf ih^ rating tmirumcnt were. {1} incTusion of items t*-^! vme r:c..i:> 
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anr*verable given the desaiptive information that was bcmg rated, and 
(2) the ex«"iu^on of items that did not aifovv control schools a fair oppor- 
tunity to receive a high rating. 



The Rating Instrument asks tiuestions concerning si^^ific facts des 
aibing the school's career development program planning. Detailed ques 
tions are asked abou^. the conduct of needs assessment, goal formation, 
objective Ywiting, student activities, and organizational structure. Six sum- 
mary questions asked raters to form broad judgments conccrn^g each of 
the five elements of a systematic planning process for career development as 
outlined in the Objectiives Section of this summary. The sixth question re- 
quests a judgment regarding the overall quality of the career development 
program. These six summary questions formed the bases for analysis. 

A group of fifteen eminent persons in fields related to career develop^ 
merit research and practice wras assembled at the National Center to assist 
with interpretation of the information coHectei from the f ieJd sites. Panel- 
ists completed tvvo rating instruments for each participating high school. 
The first completion provided a description of all schools at the beginning 
r:! the school year. 1978 79, and the second completion described the ::*veer 
ilcvc'opment program in all schools at the er>d or the school year. Ouriag 
the year the experimental schools used CPSS maierjais and the control 
schoois did not- It should l>e noted that all identifying information, e.g., 
sl^te, cny. school, name, address, and dates had been removed from the data 
st^nri,*^ prior to the ratings. 

At !<5ast three panelists were assigned at random to r*^tc eadi expcri- 
ir.csital saS control sdiool Assigning more than one rater to each school 
I ^mits riamerical assessment of reliability of the ratings and yields more 
i^c^ai^t** results than could he ol>tained from a single rating ptr schooL 
P<^:f arrd po5t test ratings for each school were done by the same group 

Tu an*:.v,7T !!>e summary questions on !hc Raimg Instrument, 
r iM'; rrf^rml j-j mformation on the Status Report and Verification 
O ,r: f T/,nj r^i,h yrlv- Thus, r;j:crs had at their disposal dati regard 
i^i "^^-r^,;*;' MtifT^mi r-ar^er development needs and gc*5ls, caicer devn'opmcni 
^ 1 viti^^ * W^iori for use with studenitv and otgm^z^tion of carccr-dcvelf^p 
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Results 



The major results of the study are summarized in Figure 1 . The panels 
of th2 f igur^are numbered and labeled to correspond to the six summary 
questions. 

The graphs display plots of mean differences in post-t3st scores between 
experiemental sdK>o!s (E) and control (C), as adjusted statistically by the 
analysis of covariance for pre test scores on the dependent variable. These 
grophs may be interpreted as differences in change from pre test to post 
test, adjusted for differences in staaing point. The vertical axis of these 
graphs represent scores on the six items. The horizontal axis does not 
reflect a continuofs scale. Rather, the left-hand pwnt (labeled C) corres- 
ponds to the control group, and the right-hand point corresonds to th3 
experimental group (labeled E). 

This portioning of E and C is arbitrary, but v^as selected so that a 
positive slope indicates support for the main hypothesis: that experimental 
schools show larger gains v^hen adjusted for starting point than do control 
schools. All six graphs do show a substantial positive slope, thereby lend- 
ing tpupport to the objectives of the study. AH statistical tests are highly 
significant, with pro^^b:.]ties less than .001. (Reported probabilities are 
for then^aln *iffect of the experimental variable, after adjustment for the 
covariatc.) 

\Wcnever random assignment to treatment groups cannot be realized, 
observed differences between treatment groups, in theory can be due to 
nontreatment vari5bLs.The slandard methodology for handling objections 
of this sort is to .ntroduce some type of statistical control for a i^all 
group of variables that are likely candidates to account for observec differ 
ences between treatment groups, in the present case, the sample SiZe :s 
smo^l enough to render such procedures of dubious value. One may observe, 
however, bsvarsaic relationships between selected "control" variables and 
the treatment variable. In the present study the treatment variable is defined 
by the two catesories--used CPSS and did not use CPSS. Averages on the 
following variables were compared siatisti ^lly for users and nonusers of 
CPSS,; student popubtton size, ratio of faculty and staff to students, aca 
demic test scores, drop-out '•ate, percentage of the student body who were 
maK)ritv group members^ and a rough estimate of family incorr^o of the 
student body. As shown in Tab!c 1, in none of these six tests v/ere statis 
ticc'ly significant differences observed. Hence, n is concluded that the 
differences between users and nonusers of CPSS on the six criterion vari 
ables arc not due to »>y of these stx characteristics of schools. 
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Conclusions 



The national evaluation of CPSS was designed to test the effectiveness 
of CPSS and was guided by two objectives. Objective One staled that school 
staffs using CPSS fo» one year would develop a systematic plan for career 
guidance. Objectwc Two stated that school staffs involved in CPSS for one 
year v/ould develop a plan that contained activities having a high probability 
of improving student career development skills. 

The results as reported in Figure 1 for Objective One {panels 1-6} and 
Objective Two (panels 5 and 6) were highly significant^ with p <.001 levels 
of significance. These results suggest that during one year school staffs with 
school characterisltcs zi^'^lr^ to the schools and staffs involved in the 1978- 
79 evaluation study can successfully use the CPSS materials to generate 
a systemaijc plan for career guidance as defined by the successful comple- 
tion of key planning steps: 

1. organization of staff 
2- needs assessment 

3. goal setting 

4. preparation of student behavioral objectives 

5. design of quality career developiitent units 



The f mdings of ihe evaluation study have been submitted to the 
National Institute of Education {NIE}. It is expected that the study will be 
reported lo the Join: 05 NIE Dissemination Review Panel (JDRP). This 
panel of experts reviews the products of federally sponsored re<:earch for 
fidelity ?o acc«!pted principles of research, artd subsequera dissemination 
funds- It IS expected that if JORP approval is obtained, C^SS may become 
recognized further ris i^n effective product. 



As noted sn the Foi cwor d of this Executive oummary, the CPSS 
maiwals were developed m response to a need for improved career develop 
rn>nJ planning m snhcfo'n This need has been cxprc^ed rcpe^-xtndly «n a 
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variety of professional forums repicsenting several professional specialities. 
Prior to development cf CPSS. a consensus developed which reported that 
systematic planning was an essential ingredient in irrsproving career develop 
ment programs. The CPSS materials are designed to instruct school staffs 
in the use of a systematic planning process and development of associated 
products for building career development programs in high schools. The data 
from the 1978 79 national evaluation deiT^onstrate that the materials do 
enable staffs to create a systematic planning process leading to quality 
career development units. 

INTENDED USERS 

High school personnel, community members, parents and students 
cooperate in the use of CPSS. 

COSTS TO SCHOOLS 

Table 2 shows cost estimates for using CPSS during the first year 
and subsequent years. Because costs may vary among schools, a range 
ts entered in the table. 



TABLE 2, COST ESTIMATES PER SCHOOL 



First Year Subsequent Years 

{Nonrecurrifvg {Recurnng 

Costs) C<rSl$J 

Personnel S2^i^7250 52175^2^^0 

Staff Train,^^ 0 0 

Special Fdchties 0 0 

Equipment 0 0 

Co.Tisimables 125 61 

GtJ-rCoM^ 250 1^0 

lUTAl COSTS S3233 7633 
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Career Planning Support System 
Complete Set of CPSS 
RD 119-$80.00 



ORDERING INFORMATION 

All prices include postage and handling. When ordering use series num- 
bers and titles. Orders of $10.00 or less will be accepted on a cash, check, or 
money order basis only. Purchase orders will be accepted for orders in excess 
of SI 0.00. Please make check or money order payable to: The National 
Center for Research in Vocational Education. Mail remittance and/or pur- 
chase order to: National Center Publications, The Ohio State University, 
1960 Kenny Road, Columbus, Ohio 43210. 



DISCOUNT POLICY 

Discounts on quantity orders are offered as follows: Orders of five (5) or 
more items, as listed by series number and title, with a total dollar value for 
the order of: 

S 50 to $100 the discount is 5% 

$101 to $200 I09£t 

$201 to $300 15% 
$301 to $400 



$401 to above 25% 



For additional information, 
call the Public Information 
Office at the National Center 
1-614-486-3655or 
1-800-848 4815 (loii ffcc) 
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Career Planning 
Support System 



DECISION GUIDE 



ERIC 



WHO 1$ 
HESPONSIBLE 
FOR CAREER 
GUIDANCE? 


The education synem. ds a whole, ts responsible for prepares studenis lo 
become ii'eraxe, productive otizens. This includes providing siudents with skills 
needed lo make appropriate decssions aboul xhetr careers. 

Often the ccanse*©? «$ perceived as the niam person tn the schooJ t esponsible 
fo» s: jderts' caree: oeveiopnwii. However, th?s rote js loo irriponant foi one per- 
son. Teachers ar>d others who are with students on a cont;naal basjs ^ho have the 
respons»b*!:ty for gaidrng ^vdtr^n toward a;^opriaie career dec s«ons and chores. 

The Career ?iann;o5 Support System seeks to overcome the xraditiorial prob- 
^rT>s JSSODated wsih depending on guidarjce counselors to prowde alJ^reer gutd- 
ance serwces. 




WHAT iS 

crss? 

1 


The Career ?iar^*^*ng Suppo*i System iC?SS) describes a way an «v^»jch a sec- 
OT^ry s^ool car* mp'ove *t$ career gutdar^ce pirogram. 

Handbooks. ci#*dcs. survey q»esttonnatrcs. arxJ iuTnsi^*P'i\r5iO tape prese^ia* 
norss outMne how a school can orgamre. d€vek)p. and evatuate m own career 
g\itdar;ce program. 

C^SS provides ihe structure and the %t^io6i provides Xhe content for the 
career guidance prc^gram that »s bastd largely on student r>eed$ and local resources. 
Th-s approadi provides acco*;niability to studenu^ parents, and Uxmi^i for tht 
scnoo) 's career «a»dance act .vit les. 

CPSS ts intended to be integrated into ihe schoofs operations It is r^ot a 
shon-terrr*, herc'^today '9one*:orTK>rrow program. 
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CPSS focuses on ihe nontechnical skills irKiividuiTs need to cope in the world 
of work. 



WHAT ARE 
CAREER 
OEVELOflMENT 
SKItUl 



XUny necessary ciree? deve!oprneni skills can be idenitfied. Your sct^ool may 
already have jeJeaed some. CPSS sdeniUies five sk?l ca^esories as fundamental 
for siudenu* career development. 

needed to better understarid sclf-interess. abilities, and values, and :o 
make personal ^ree^ dec:s;ons. 

• Career ExpJonzhn-ikMii needed 'o find r^eamn^ful mformaiJon about 
occupations. 

• Job AcQt/ishion */5^Xc5yrrmenr-sknis needed to locate, obtain, and 
adjttit 10 a job, w>jether it be the fsrst or a s^^tQuent job. 

• E&jCKhn snd Tnmmg Sj^towhnskllls needed to find -nformation 
abo'^iT ^Hoo*^ that farther one's education beyond hijh sd>ooi- 

• Education Taimng Acou!sivoa snd At^r-^mtfit-iklhi rwded to 
locate, enter, and adjust to a *^ioo1. 

Thes* five catejones, from the ptri:>tciivt of CPSS, repfeser: the m.n ?r jm career 
deveicpmer: sKi^ti a schools cjrr^.^-rrv shou:d addre» They pr ov.de a -^ucie-jj for 
iiili^t projram 90a* development. 

CPSS i f lex bJe enow^H that <5ther goats may be added or subtracted freely. If 
your hi^h jc^tooi. s^o* dis:^ n or state <Jepartfneni o? edacatton a committed to 
ct»;et career de^eiopme-: sk /s . yoa wJi find CPSS can eas:iy accommodate rnost 
pos't?ons 
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1. PLANNING 



Cr^nlzJng for CP$S. L€ad«r$hip 2$ required to plan and to sustain a career guid- 
ance progr ani. One person, using CPSS as a rnansgement techn que. coordi- 
nates actovttaes. This coordinaior can be a guidance spe<^a!isi or anoxber 
profes$.or-a1 of the school siaff* 

The pr:nopai. as with any successful schooTwide activity, mtat play a c2ear 
and supocftHre »^0ie >n the exerjtion of CPSS, The prmcpai and the cocrdi- 
naior must-svork cooperatively xhroghout th« CPSS process. 

^ A permanent S:eenng Commatee T5«7 mennbersl, an Advisory Con^m'txee, 
and two tetrporary task forces are forr>ed from represeniaii^'es of the 'aculry. 
students, and tie conimunjiy* Activities are designed to -nvctve each Df rson 
and to share iheivork load. 

IdenZifying N^tdi ar^ Resources Task forces, us^ng rurvey questionnaires. coJ!ea. 
tabulate, and inierprei dau from parents, recent graduates, sfjdents, and 
faculty on student carctr dcve<opment needs. Strengths as "wtiX as defiaervces 
«n the school's career guidance program are assessed. 

School and community resources for support^r^g studert sutdarce actrvities 
are nventoned. accounted for^ and evaluated to optimize their eff;Dent use. 

Shaping Goits. Us^n^ survey data, the Steering Committee formulates goals to meet 
students" career development needs. Core goals are identified n CPSS along 
with »ns:rua;ons for writing ad6t tonal goals. 

The skills, knowledge, and attitudes students should hive are def ned by the 
goaiS that are developed. The CPSS procedure irrsures that the goal *% $»gnjf i- 
cant response to student needs identified bv the survey. 

Goals are then made more spec fie and measurable by prepai .nq behavioral 
objectives, CPSS provides seiff nuructional guidelines for wnisng these. 

Inc^emmra/ Exp^naon. The number and type of goais to be ^r^'*:enied are 
matched !o ex iting resources The orpgram is eiroinded as add * cna< s**p« 
pon^vf rctouroet b eco m e avttUble. 




Z IMPLEMENTATION 



S; are 1:2; approprUte for the students. CPSS help, to choose effect.ve 
methods which use school resources e'fieently. 

Goals obiea,ves. methods, and resources are Wended into learring actnnties 
Sd'^eer de^Tiopment «nits {CDUsi. A COU attempts to ach.eve oneor a 
r^yTe" ed set o? career devetopment 90.IS. COUs state ''^^••voral ob^c 
-.ves for *ach goal, instruaional methods and resources for each objea-.ve. 
ard a strategy for imp!ementif»s the units into the corr.Cj!um. 



3. EVALUATION 

As^na the C:n<Urxe Progrzrr,: Three Ie«]s of e«'.eit on take place .nC?SS. 

f irn Le:tl - COUs are e«!uated at the.r completion to determine whether 
nSenu ac..eved the e.pe«ed outco-nes. Add^onaKy. ar«s^nu by 
Teacners ard stodents about the wefuiness of the CCU are recorded. 

Seccr^a Levt^ - A" a"''"*' Pf^S^'" '^""-^^ conducted 'or all CDUs. ' je 
team's ef f e«.*ness ,s assessed and a plan for the cof ^9 v«r » de.-ei- 
owd.Tne CPSS process continues de-.-eiap-ng and mod .yiog COUs 

V.r<S Level - Reassess-nent of the total prosram ,s .^qtsied ««ry :wo to 
-r.e y.ars The CPSS process .s re:n,t:ated to determine cJ--»"0''-'3 
ieJe-opment needs of the students and to adjust the career gu.dance pro- 
gram to accommodate these chang,r3 needs. 

Tne CPSS orcceis co-t r^ues to .mpro^ the schoo.'s career S-danc* ^^am 
.aernen:a.(. f,- respond*-^ :o as st^ents' cnang r^ career deve'op-nent 
•seeds wh ,e tr.ax.rr.r:n3 the use of a.a.laKe resources. 



HOW 00 WE 
KNOW IT 
WORKS? 



Tne Caretr Planning Suppori System was d€».^!cp«J and flKd ;e$;ed over a 
f ve-year per cd by the Nat:onaJ Center for Research m Vocational education under 
the sponsorship of the ^National Institute of Educat on. 

Twelve states partx pated in a two-year {1974.761 field test of CPSS. Th-rty- 
rght i^dJv^doa) schoo!s. ranging from rural schools of iess ;han 200 to large urban/ 
suburban ichoois of more than 2.000 studenu. completed the Utld xestmg. 

The 1978-73 rat o-^al assessment of CPSS :nvcU-ed ejgh-een schools In seven 
states and compared the career development program planning efforts of schools 
u-s;ng CPSS materials (experimental schools) with schools using their own pian^ for 
a career deveJopment program {control sc^#ool$J dur.ng one academic year. The 
expenmental schools W-W] and control schools (N^8) were matched a i:cording 
to school size, raaal/eihnic composition of student body, students* scores on 
standardized tests, family income, etc. 

In November, 1978 and May. 1979 staff from experimental and control 
schools completed Career Development Program Status Reports describing iheir 
school's career development program planning. The reports were rated anony- 
mously by a panel of experts to assess the quality of career development program 
planning in each school. At the end of the trjal year the expennr>ental schools 
showed ev:dence of h.gher quality career development program planning and a 
i*lcely improvement of student career development skills as a result of such 
p^annmg. 

CPSS ss a studert-oriented career guidance program developed from the 
experiences of the 1974.76 f:eld application and demonstrated to work m the 
1978-79 assessment study. 
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WHATCAiVCPSS 
OO =0R YOU> 



Many benefJu. lo ;h€ school and to ii$ students, result from the application 
of CPSS. 

• Increased student and staff partiapation in the career guidance program 

• A 5ei of student career de^Iopmen: needs 

• A descriptive record of school and comniunity resources available to 
support career development aaivittes 

• A prioritized list of career development goals for student^ 

• A number of behavioraUy stated objectives designed to achieve goals 

• Locally developed instructional or guidance strategies and methods (career 
devefopment units) 6t%}gnt6 to achte\T career development goais for 
students 



• A capability to plan, implement, revjew, evaluate, and upgrade career 
devefopment activ.ties on a contmumg bisis. 

iVost of these results occur withm one school year; others may take longer. The 
<iegree to which benefits become evident, of course, js directly reiaied to how 
actively students, teachers. adm»nistraicrs. and courseJors become involved m \n 
CPSS process. 



Continued use of CPSS WiU enable you to knov^- your students* career 
development -^eedi and to design straiegtes to meet those needs. In time, by ef fee- 
tfveiy applying the CPSS orocess. the ultimate outcome-graduatiSs With career 
development skii^ to become product: vs otittns/empJoyees m our jcceiy- 
can be reah^ed 
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The Career Planning Support System 

The cost of a complete set of C?SS materials t'o implement the program is 
S30,00. 

School Personnel 

The approxirrsate number of staff positions and estimated time requirements 
over a one -year period are: 

• A CPSS school coordinator at a minimum of 1 hour per day the first year. 
(Thts should be viewed as part of his,>.er normal school responsibilities 
when considenng school outcomes and benefits.) 

• Five to sev^n Steering Committee members t3-5 faculty/staff and 2 
students] at an average of one and one-half hours per week the first year. 

An individual may serve m more than one position. Also, the number of CPSS team 
members may be scaled downward if the school's population is less than 600. 

Schooi Equipment and Supplies 

Supplies and equipment needed during the first year of CPSS include: 

• Printing/Ouplicatmg 

— questionnaires-impressions tota!:ng approximately 5 times the student 
popuUtion 

— miscellaneous-approximately 2C0 impressions 

• Poita^e {if questionnaires are mailed, enough for 2 maihngs to a sample of 
parents and recent graduates} 

• Office supplies {excluding reproduction paper} 

— two reams of letterhead 

— :.400 business-size envelopes {school logo) 

• Equioment-filmstrip orojector/cassette tape player {ren>ote control 
and synchronizing €apab:lity optional) 

Supplies needed during subsequent years of usmg CPSS will be at a reduced 

level. 



HOW DOES 
CPSS RELATE 
TO NDN? 



WHAT DOES IT 
MEAN TO ADOPT 
CPSS? 



In 1980. xhe Joim Dissemination Revsew Panel (JDRP). a federal board thai 
reviews and approves exemplary education products, approved CPSS making it 
avallab'e for funding by the National Diffusion Network (NDN). The NDN is a 
nation-.vide network established to assist schools in »mproying their education 
progr;ims through the adoption of JDRP approved projects. The National Center 
for Research in Vocational Education has received a grant from NDN and through 
this grant staff conduct awareness sessions, provide training, and assist those schools 
who adopt CPSS. 



Project staff at the National Center belie^^e any high school can improve 
Its career guidance program by using the Career Planning Support System. We hope 
that you agree with us and think tt is appropriate for your school. If so. you should 
consider adopting CPSS. 

When your school adopts CPSS, it is agreeing to systematically plan, develop, 
implement, and evaluate its career guidance program. This is done by following the 
;:eps outlined in the 'mat is the CPSS Process?" section of this brochure. The 
school uses the CPSS materials to complete the neps (or shows evidence that the 
steps have already been completed). 

The CPSS project staff at the National Center provides training and technical 
assistance to schools that are adoption sites. 



HOW TO LEARN 
MORE ABOUT 
CPSS 



To learn more about CPSS or to discuss adoption possib*lities. contact Karen 
K>frme! Boyie, CPSS Project Director, or Harry Dner. Development Division Asso 
oate Director. to«i *rec 1-800-S43-4815 foutside Ohio. Alaska, and Hawau). or 
614-486-3555, A^so. your NDN stale facilitator can provide you assistance. 
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THE CAREER PLANNING SUPPORT SYSTEM 
Publithid by the National Cantar for Rtmrch in Vocational Education 

Career Pianning Support System (Complcta Set of CPSS: RD 119-$80.00) 



CoordiMXOr*t Tr9tn*P$ Gvtdt tRD 119 A'-(4.40). A Mlf- 
<nttruction«t training gwid* for tht CPSS COOrd«nat(K. 

Coordm9Tor'i Handbook (RD 119 8-S6.25).S(>p-by<t<p 
Proc«dur»s for rr.ini9<r;g trid impItfTwntinf CPSS in tht 
high Khool, 

Cam9r9-n9^ Formt (RD 119 S/M-$7.40). A rvprodocibit 
copy of %9ch form n«*d9<5 for ih« Qim:ionrk*f rts, inttruc- 
TiOfH, CPSS Program Informttion Fi)«, tic 

Aif^itOfY CommftTt MMfidbook (RD 119 C-Sl.7£i. Dtfin«t 
tr»« moofiiibfht»«f trxi dut'iM of tht Advitory Commitm 
m«mb»ci. (Co<T>Pi«t« m\ indud^t S copiM.) 

Amtzin$ /i0tovrc9t (RD MB D-S4.50). GuidM Th* rttourc« 
l«id«r in dirtcttng > tnk forc« to collect inform»tioa Ofi vntf 
Kcount for tht uM of ittourCM in tht ichOOt and commwnitv. 

Atmuin9h'99di, Sun^ytnf (RD 119 E-S1^). Providtt 
mttniCtion for prtotrinf , tdminiittrinf , sod cof itcttng 
qutftioor^trtf for studtnti, artdutttt, partnu, tnd ftculty/ 
lUff. (Compfttt Mt inchidtf 5 copitt.) 

Amutnt N09dt: Tt^tsffon (RD 119 F-S3.90). Irvttructt«n 
in mtrmtily ttbuttttng dttt collvcltd oo outtttoontirtt. 
(Comp^ttt itt includtt S copitt J 



ArfiYitn§ Nhthodt <R0 119 G-$1.75). Dirtcti tht mtthodi 
iptcitiiitt tbout tht tvttittMhty tnd tppt(CttiOn of ouidtoct 
mtthodf tnd how to inttfttt thH knowttd^t durif>fl tht con- 
itruction tr>d rtvitw of ctrttr Otvtfopmtnt umtt. 

AltmitT Z'^' WriXinf B€hmior9t OtMctfr^t (RD 119 H~S3.2S). 
A itlf-tnttructtootl rtMurct for tht bthtviortt obftctim 
iptCTtit«t, (Complttt Mt inciudtf Scopitt.) 

K^»ttn§ §^9rtor9f Od/fCf/vtt (RD 1191 - Si. 75). Informs iht 
bthtyiortl objtctivtt sptcitlitt tbout tht function of b>ht»»ofa( 
o^tctrvtt *n tht comtrwct'ion of ctrttr dtvtlopmtnt unitt. 

frodk/c/nf COUi (RD 119 J-S1.90). Providti dktction for 
dtvtiopinf ctrttr fuidtrKt/dtvtlopfntnt tcfivititc, (Comptttt 
ttt includti 10 copM.) 

fifmtrrtp/Avdt0 TtM Pff90ntMttOfU (RO 119 K -Si 5.00), 
AV-1: "An Orttnvttion to CPSS" — Ot««fntd to oritnt 

inttrtvttd ptnOTH or sptciti t^OMpi to CPSS. 
AV-2. "Shtptng Prtfrtm Goth" - An ovtrvitw of how 

tht nttd i tnd rttourot witwrntnt Ittd 10 fotta 

for your Khool. 
AV-3; "ftthttfiaral Obitctfwv" - Uttd witfi tht bthayioral 

obitetim mtnutl. 
AV-4. 'Troducint CDUt" - An owwvitw of tfM ctrttr 

dtvtlopmtnt unit prootti. 



OMOCMiNG INFOMMATICN. An prictt tncJudt poitifi tod htndiinf. Whtn ordtrffif am mm ftufntm ted tititt. Ordtra of 
S10.0C o: fu fviu bt tcctpttd or\ t ctth, chtck or mortty ordti bmn only. PurchtM ordtri wiU bt toctpitd for ordtrt m tsoni of 
$10.00. P3tm mtkt chtck or monty ordtr ptytOit to. THE NATIONAL CEilTER FOR RESEARCH IN VOCATIONAL 
EDUCATION. Mt«t ^tmitttnct trtd/oi purchttt ordtr to. Nttior^ Ctnttr PuWiCttrorH, Tht Ohio Sttw Unrvtrv«ty« 19#0 Ktn<«y 
Rotd. Cctumbut. Ohio 43210. (PriCtt MiOftct to chtrvfi.) 



DISCOUNT POLICY. DitcOMntt on Outntiiy ordtrv trt offtrtd tt fofloiw. Ordtrt for fivt (5) or mort 
rwrnbtr tnd titit, with a toitl doiltr vtlut for tht ordtr of 


«itrm, M ]<ittd by itritv 




1 50 «• $100 Iht diMimt it 5% $301 to $400 
$101 io$200 10% $401 tndabOM 
$201 10 $300 15% 







1^ :5 COPY AVAILABLE 



I 



@IAT10NAL CeNTDt 
tESEARCH M VOCAHONAl EDUCATION 
THE OHO STATE IWVERSOY ^ 
1960 KENNY ROD • C0LUM8US. OHO 432iO 



ORDER FORM 



When ordf ring, plc«ie use order number *n(J title. Send orders 
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National Center Publications. Box P 

1960 Kenny Road 
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THE CAREER PLANNING SUPPORT SYSTEM 
INFORMATIONAL OR PROMOTI€»AL MATERIAL 
FOR LOCAL OR STATE NEWSLETTER OR BULLETIN 
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THE CAREER PLANNING SUPPORT SYSTEM 
INFORMATIONAL OR PROMOTIONAL MATERIAL 
FOR LOCAL OR STATE NEWSLETTER OR BULLETINS 
(May be adapted for lcx:al use) 



The Career Planning Support System (CPSS)^ a recent awardee of a 
Developer Demonstrator grant fron the National Diffusicm Network 
(NDN), offers step-by-step directions in planning, developing, 
implementing, and evaluating a career guidance program. As one 
of twelve career education products currently approved by the 
NDN, limited technical assistance and training for CPSS may be 
available through the current Developer Demonstrator project 
awarded to the National Center for Research in Vocational 
Education. Additional funding sources may be obtained through 
your state NDN facilitators or directors of career education- To 
find out more about the CPSS Developer Demonstrator Project 
contact Ann Nunez at the National Center for Research in 
Vocational Education, toll free 800-848*4815 (outside Ohio), or 
614-486-3655 (if Ohio, AlasXa, or Hawaii)- In your state contact 
your NDN feoilitator(s} or director of career education. 
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HIGH SCHOOL VOCATIONAL GRADUATES: 
WHICH DOORS ARE OPEN? 



In terms of expenditures and 
the personal time of both students 
and instructors, our country tias a 
large public investment sn secon- 
dary vocational education. But in 
our efforts to evaluate tfus disa- 
plme. are we really measuring tfie 
true value of our investments^ Is 
fOb placement the only valid suc- 
cess criterion, or does vocational 
education have significant effects 
in other areas as well? 

To answer these questions* 
National Center researchers 
recently completed a series of stu- 
dies that dean specifically with the 
patterns of participation in voca- 
tional education and their subse- 
qu«^t outcomes. The results of 
three of these studies, summanzed 
m the puWicaiion Hrgh School 
VccaSions! Graduates' Which 
Doors ^ro Open^. set the stage 
for new understanding m voca- 
tional education evaluation by not 
only clarifying these panerns. but 
aUo exploring how variations in 
these patterns influence students' 
success in both the labor market 
$;nd postsecondary education. 

Definiiifl »ie ^VocaNonar Student 

According to Project Director 
Or Paul Campbell, traditional 
r^^arch into participation in voca * 
tional education has largely 
depended on students* sell-report 
of high scIm30I programs and con- 
centration Recognizing this as an 
in«')ccuraie system of classifying 
tt>e high school vocational expe- 
rience for most purposes. National 
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Center researchers took a new 
approach by combining demogra- 
phK:, socloecor>omic, and inter- 
view data from the National 
Longitudinal Survey (NLS) of 
Labor Marliet Experience, New 
Youth Cohort with the actual high 
school tranacriptt of a subaample 
of the NLS panel. After integrating 
and analyzing these dau sources, 
rssearchers were then able to des- 
cribe not one but five distinctive 
patterns of participation in voca- 
tional education: concentration, 
limited conoertraCion^ concentrati- 
on/exploration, exploration, and 
incidental/personal use. 

Concentrators, explained 
Campbtil, were those students 
who took a substantial number of ^ 
courses m a specialty area, 
engaged in a continuous program, 
and studied the specialty until gra- 
duation. Lim«ted concentrators 
were similar to the concentrators, 
but tended to take fewer vocational 
credits, had some breaks in prt>- 
gram contimiity, and occasionally 
terminated this program after the 
eleventh grade. Concentrator/ex- 
plorers tended to concentrate early 
in a specialty, but frequently ended 
this concentration after the tenth 
grade. Other students sampled 
many program areas without 
choosing a speaalty (explorers), 
or used vocational courses to 
accumulate a small number of high 
school credits (incidental/per- 
sonal users}. 

The primary difference 
between these classifications and 
those used in previous research. 



said Campbell, is that the classifi- 
cations in this study "^involved con- 
centrated descriptk>ns of wfiat 
high school vocational education 
€•^\\y IS. In analyzing an iasue that 
Is as complex as the outcomes of 
vocational education, we cannot 
base our information on isoMad or 
generic experiences: we must have 
data that accurately approximale 
ttie true mvestment of an individual 
student in vocational education.'' 

Pwm m m el P ar fc lpaM un. Be 
They Mehe A OmiMenoe? 

Confirming ttie results of ear- 
lier studies, analyses of variables 
such as race, sex, and socioeco- 
rK>mic status in this study clearly 
showed that such external innuen- 
ces do indeed have a strong effect 
on labor market outcomes. In spite 
of this eTfecL however, researchers 
did firKf tfiat vocational education 
IS able to have some influerH:e on 
its users* partiapation and success 
in the labor market. 
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THE SCHOOL TO WORK TRANSITION: 
A EUROPEAN PERSPECTIVE 



The yea? «ras 1975 Slo*fly but 
Sufe's*^ 4ndM$t^a*«2ed counines 
abound the world were beginnmg 
to notice (Ganges m their eco- 
i^omic structures, inflation was r^s- 
.ng. productivity growth was 
starting to slow down. Xeep.ng 
ariJt workers empioyed was 
becoming more and more difficult 
Reflecting the^e greater changes, 
yOuth uneTipiuyment began lo 
escalate, aod .is ihe years passed 
the problem persisted 

For tne «ndustr«aiized market 
economy cc^i^ntr^es of Western 
Europe a^d Oceania tA^strai.d and 
New Zealandi. chrontc youth 
unemployment since the mid- 
1970s has caused traditional poi^- 
ctes and practices for the smooth 
transition from schooi to worx to 
crumble As Beatrice S Reubens 
of Columbia wni^ers.ty notes, 
researchers and policymakers in 
these courtnes are ^o^^ge*' 'oc- 
using their trans!!ion studies and 
programs or factors suc^ as good 
occupational c^o?ce, t*^e quality o' 
,c^*:s, oreduca!!or>a!andvocat!0'^a? 
guidance They are instead direct- 
ing their attenttcn to the basic 



competencies required for work- 
ing !ife. with a special emphasis on 
those youth most hkeJy to become 
unemployed 

According to Reubens, there 
are four international economic 
agencies that have ''taken a posi- 
tion of leadership and innovation 
on the transition from school to 
wc'k~ the Euiopear, Community 
[0' ^Common Marketl txx Brussels. 
Belgium, the Counal of Europe in 
Strasbourg. France; the Organiza- 
tion for Economtc Cooperation 
and Developmeat in Pans. France, 
and the Nordic Counc*! ^n Oslo, 
Norway, and Copenhagen, Den- 
mark, By analyzing the activities of 
these orgamzaLons over the past 
agh: years, she has been able to 
determine that some of the com- 
mor Europear. emphases on the 
schoOi to worn trarsitioi* are— 

1 the special transition problems 
of early school weavers— those 
who either drop out, fail to 
ot}tain ecent;a;s. or complete 
iower seconcary education but 
go no furthen 



2. inadequate preparation m the 

txasic competencies requir^Hl 
in working life, 

3. too little or overspecialized 
vocational training, whether 
supplied by the educational or 
employment systems. 

4. insufficient acquamtarKe with 
the structure and organization 
of the work world. 

5. faults in all of the social institu- 
tions responsible for easing 
the transition of young people 
from school to work. 

Reubens builds the support 
framework for these conclusions 
by explonng changes that have 
occurred in European educational 
philosophies and programs since 
1975. Following a studj by the 
Education Conrmiittee of the Euro- 
pean Community, for example, 
memt>er nations were advised to 
pay particular attention to factors 
such as continuing education artd 



Which Doors Are Open? - ContimMd 



When compared lo a group 
Such as the expiorers, for example, 
concentrators n ^ocationa«educa 
tion were ^iOte ukeiy :a be 
employed, lo oe ^n a tram.ng 
related pos^t^jr,. and t^ Pe active 
part!CJpan?s :ne .at>oT *orce And 
aiir^uugh CDn,^er>tfation did not 
appear xq hiive a rosiTive in'Juence 
onthe wage "^^^c^^sofwhitcmales. A 
d«d have substantially pos^trve 
effects on the *»arnings o! females, 
both maj^i^nly ar^d rrncnty 

Carrpbeii a*!;onoted that there 
were some 4r^!i*res!«ng assec*a- 
tfons between secondary voca- 
tional education and postsecon 
dary education First, the results 
showed graduates o1 $econ 
*3ary ^r^^**o*^.%i rrograr^s ar*»n^ore 
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likely than ool to go on to some 
forfT, of postsecondary education. 
In addttior, i.Sose wah the highest 
degree o! cc^centtation are more 
*jKe^> !o be ' eu:in*va'' or two year 
co.jege ^ utj^ar s cr seme form 
J apprer^tiues^^ p. t^ai^jrig than 
;hey a?e tu be ^r* ^our yeai aca* 
Jemt^ programs Ftorr, such 
results, said Carrpbeil partic^pa- 
txn m forma) reamirgexpcnences 
after high school is dearly a fre- 
q^^ent ool^^ri exsrased by voca- 
ai graduates 

in Sur^rr^fiZ^ng !he study. 
Ca'^pt:>eu i^^nitr.Viuitt the 
^aj^i '^pt^iS.stons that one 
*ece *es *jf ^«»uhaa«ssue 
s *^^g** • .^i^ fyx'iy m 



vocational education ar>d its 
effects. Although some findir>gs— 
hoth positive and negative— have 
been reasonably well estatMtshed, 

determining and undef:standing 
the exact conditions under which 
they exist will require continuous 
monitonng and examination of the 
entire vocational education 
er^t^rpnse " 



Find out more al>out the inftu* 
ence of secondary vocational edu- 
cation in High School Vocational 
Graduates. Whtch Doors Are 
Open^ For ordering information, 
please see the Product News scc- 
lx*n r:i ihis issue 



A EUROKikN KRSPECTIVE - 



CONTINUED 



CPSS: A UNIQUE 



training opportunities for drop- 
outs, closer links between gen- 
eral education and vocational 
tratning, and curricuta and teach* 
«ng n>ethods that provtOe approp- 
riate preparation for work in their 
efforts to reduce youth unemploy- 
ment. In addition, many member 
nations are now partidpating in a 
European Community-designed 
^'four-year action program** that 
includes special emphasis and 
study on areas such as the needs of 
oisadvantaged youth, aid for spe- 
ciat groups (females, migrants, and 
handicapped), and continuing pro- 
cesses of guidance and counsel- 
ing. And although the impact of 



if you'll be attending next 
month's AVA convention in St. 
Louis* be sure to save some time 
for partiapating in the National 
Center's many activities! 

We're especially hoping to see 
you at— 

The Product Display Booth: 

Open daily throughout the con- 
vention« the Display Booth will 
feature a wide assortment of our 
latest and most popular pro- 
ducts Stop by booth numbers 
232-234 m the Cervantes Con- 
vention Center 

The HospttaNty SuHe: Also open 
throughout the convention, the 
Hospital ty Suite is your special 
<:ipportunity to meet and talk 
with National Center staff You'll 
find the Hospitality Suite m 
Stouffers Riverfront Towers 

The Product Aoundtables: 

Scheduled for Decembers from 
3*5 00 pm in the Missouri 
Room of Stouffers Riverfront 
Towers, the Roundtables will 
ic^tiire .he opportunity foi a 
hands-on looK at National 
Centet products and services 
in- 
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such programs has yet to be evalu- 
ated, Reubens says, the United 
States should seriously consider 
the new outlook of these European 
economic organisations trtat a^; 
young peop^ face problems in the 
transition from school to work, and 
all require some assistance. 

Find out more about the r>ew 
European attitude toward the 
school-to-¥ifork transition by read- 
ing From School to Work. A Euro- 
pean Perspective— or\e of the ERIC 
Information Ana.ys:s papers pre- 
pared by the National Center For 
ordering information, p^ase see 
the Product News section of this 
issue. 



^ — * " 

* ¥\>c>itoff>f P9&n$ i k ^ 79i»^ 
glee 

* Linking Voc Ed with 
Bmlneee/lnduttry/LMbor 

* Unlocking Nontreaitlonel 
Cemen 

* Tnne§enb9e CereerSkm 

* EnkeprenevnMp 
' Voc Ed 9or Adutts 

* NeflomlAcedemy Workshop 
Piewlewe 

* EnkieHon of Voc Ed 

* Guidence end Cereer 
Oeweioptneni 

* Competency-besed Sieff 
De^elopm^i 

* Poefs«co/idlar|r OccupeHonel 
Educetion 

* New /MUM In Voc Ed 

* Voc Ed 9orlhe Hendicepped 

Each of these actrvities is pre 
sented ai no cost to paaicipants. 
Be sure to stop by and see us-and 
enjoy the conveniiont 

P S - A reminder that the reg- 
istration deadline for all pre-AVA 
workshops offered by theNaiionai 
Academy idesc'it^cd #n previous 
issucs of the Ccn!esgiam$ is 
November 17. 
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APPROACH TO 
CAREER GUIDANCE 



In todays compiex world, its 
oovious that rT>ereiy learning tf>e 
' 3-R's" is not enough to guarantee 
a students success m the iebor 
market. Besides proviair>g a solid 
grounding m the basic skills, 
schcois must atso prepare stu- 
dents to cope w«tn cnanges that 
wiii affect tneir worKing jxves. a 
neeo that can oesx oe answered 
through a sound career guidance 
program. 

The National Center's Career 
Planning Support System (CPSS) 
IS an innovative approach to 
improving all high school career 
guidance programs Through a 
series of step-by-step procedures, 
CPSS guides rather than pres- 
cnbes the upgrading of a career 
guidance system by encouraging 
the development of a guidance 
Support structure that involves 
school personnel from every 
department and every level 
Already recognized as an exem- 
plary i^oduct by the National Insti- 
tute of Education's Joint 
Dissemination and Rev»ew Panel, 
the CPSS system iS also a recent 
awardee of a Developer Demon- 
stratorgrant from National DA- 
fusion Network ^T-DNi 

Under ihiS g^ant jimited free 
technical assistance and traming 
for CPSS will be available Addi- 
tional funding may dso be availa- 
ble through state NDN facilitators 
or directors of career education 
Institutions and organizations 
mterested m technical assistance 
for using the CPSS system should 
contact either their state NDN 
facilitator ordirector of careeredu* 
cation or Or Ann Nunez at the 
National Center 

NOTE, f oi a fjct brochure on 
the CPSS systen wi-te oj call the 
National Centei s Ftogiam infer* 
mation Office 
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A FINAL REMINDER TO ALL 
AVA CONVENTION PARTICIPANTS 



PRODUCT NEWS 



High School Vocational Gradu- 
ates: Which Doors Are Open? t y 

Gcrdnet anu ^ jtf c«a SexU. 28 pp 
!9S2 (RD2-£d>S3 75? 
HTgh'fj'^s ^jp:2ings three 

c^ynseque'-ces ot secondary 
vjcatio^ai eJucaiion The Und- 
^qs a'e a o*.ped dy secc^dary 
'.ocatjc^ rartiapaticn. at>or 
'narKet pan conation, and post- 
secondary educattona? parsci- 
patron Uvna data *rcm b»G^ 
$c*>Dc' t'^u S'-'c's to 'de^!*^y 
patter*^s ^* ra^t^Cipat on ^^e 
•^ree ? zed st**d"es we*'e 
deso^^<*-T . jp c ass **ca- 
! 0** s>>V' *r' -cr stude*^*^ 

From School lo Work: A European 
Perspective . 3-4:tf ce G ^-^c- 

zc^ S5-i?s "^s :**ev ^ave deve- 
»oped Ew'Cre Discusses 
acuwit^es T^siearc*^. and cm- 
q^an-.^; * f ♦ * ^tf the *o'h»w'''q 
orga^j^Zis: ^ the Europea'* 
CcT^rr^j^r -y -•^e Orcan?2at*on 
*or Eco-'Cr" C!>operation and 
DeveoD^^— '^e Counc'i of 
EiifOD*^ ^ •'^t* Nord*c Counc* ' 

Teachers Guide to Transferable 

Skills. tJy ** % J* . -a Ce-^V 
^esea'c** * . . * i Ed^catiO" 



AssfM^ in pxeparmg youth and 
adults to be more flexible arsd 
versatste m adapting to new 
Situations associated with 
changes in careers and hfe 
roles Features guidelines and 
activities m four major sKiU 
areas problem solving, inter- 
personal, computation, and 
communication Set includes 
teacher s guide and three film- 
strTp ♦ape p»'ograms 

Taking Charge, by the National 
Cente'' for Research in Vocational 
Education, 1982. 

Guides students m identifying 
t'^ans^e^'ab^e skii!s that can be 
user* jn rr^any career and life role 
Situations, Included areinstruc- 
rc s guTde, student workbooks, 
ana titmstnp tape. Instructors 
guide describes how to use tht 
set and contains a sample stu- 
dent workbook. Students vjew 
the film featuring job interviews 
us>ng and not usmg transferable 
skills Workbooks describe 
common job-getting problems 
and adaptive skills employers 
regard as important to success 
at work 

Sets are available m thi^e 
C0r^b"^a!'0ns 

RD 217 instructors Gu»de. 
Te*> o!^de«^.t Workbooks, and 
-no * 3ms?TTp tape {Si9 60) 



RD 217A histiuutur s Guide 
and one iilnistnp tape 
IS12 00) 

RD 21 7B Ten Student Work- 
books {$9.00} 

INSTRUCTIONS FOR ORDERING 



Discounts are available on 
quantity purchases. When order- 
ing, please use series numbers and 
titles Send orders and make remit- 
tance payable to 

The National Center for 

Research in 

Vocational Education 
Box C 

National Center Publications 
1960 Kenny Road 
Columbus, Ohio 43210 

Orders of SlO.OOorlessshouIo 
be prepaid. All prices include pos- 
tage and handling. (Prices subject 
to change.) 

For further information, con- 
tact the Program Information 
Office toll free at 800-348-4815 or 
614-486-3655 (m Ohio and outside 
the continental US ) Cable: 
CTVOCEDOSU 'Columbus. Ohio. 
Telex 8104821894 

The Cmntmrgr^m is published 
monthly by the National Center for 
Research in Vocational Education. 
Editor Sharon L, Fain, 



THE HATWWL CEHTER 

FOR RESEARCH IN YOCATKMAl EDUCATiON 



5»«,« 



• MP* 



Nr^.^r«^Ort 

US r^m^if 
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CPSS NEWS RELEASE 
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TImOMo 



FOR IMMEDIATE RELEASE—Upon Receipt 

CONTACT: Karen Kisrael Boyle 

800/848-4815 toll free in the 
continental U.S. outside Ohio 



SUBJECT: NATIONAL CENTER OFFERS CAREER GUIDANCE PLANNING TOOL 



1960 Kermy Road 
Columbus. Ohio 43210-1090 

Phone: 614—486-3655 

Cable. CTVOCEOOSU/Colombus. Ohio 
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Are there career development activities in your school? Are they netting 
students* needs adequately? If you are aware of such activities, but are not 
sure of their content or effect iveness^ perhaps you neea a procedure for 
providing an overall structure to your school's career developnent prograa. 

The Career Planning Support System (CPSS) is an organizational tool 
designed by the National Center for Research in Vocational Education to assist 
5»e«-ondary schools m developing career guidance programs. Specifically, planning 
guxdes and xilnstrips help school personnel in conducting local needs and resource 
assessztents, writing goals and objectives^ developing Instructional units, nnd 
evaluating their prograns. In addition. National Center staff s:ecbers are 
available to train school personnel in using and iaplenenting CPSS. 

One precise of CPSS is that career guidance is the responsibility of the 
entire school, not just the counselor. Therefore, this planning process relies 
on a working coaoittee of guidance personnel, teacners, students, adniinistrators, 
an J other interested individtials. 

If you are interested in CBSS^ contact Karen Kisracl Boyle or Harry Drier at 
the National Center for Research in Vocational Education, The Ohio State I'r.iversity, 
1960 Kenny Road, Columbus, OH ^3210-1090; 614/486-^655 or toll free in the 
continental U.S. outside Ohio at SQ0/8^t-^Bl5. 

CPSS is sponsored by tnc National Diffusion Ketwork (NDN), U*S. Dcpartncnt 
of Education, NDN is dedicated to pronoting the use of proven effective 
educational interventions* 
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CPSS AWARENESS WORKSHOP 
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CPSS AWARENESS WORKSHOP 



Welcome and Introductions 

!• The Participants 
IK The Presentor 

IIK The CPSS Developer Demonstration Project 

A, Affiliation with the National Diffusion Network 

Purpose - dissemination of CPSS and activities toward this end. 

€• Conduct awareness, workshop instruction in implementation follow-up 
and technical assistance and evaluation 

OVERVIEW OF CPSS 

What It Is and Who Are Its Intended Users 

A. Handbooks, guides, filmstrips and tapes outlinging career guidance 
program management and develofwnent procedures. Is process based not 
curriculum based. 

B. Not just for counselors, but for all school staff. Attempts to overcome 
exclusive dependence on guidance counselors to provide all career guidance 
services. Is a management tool. 

C. Career development in a CPSS perspective is defined as the process by 
which an individual student acquires the basic, nontechnical skills to 
cope in the world of work. 

The Development of CPSS 

A, Why Developed? 

1, Schools gene>-ally lack a systematic way to meet students' career guidance, 
career develOfKnent needs 

2. Systematic Program Planning implies a sequence of steps or procedures 
that are tied to the underlying functions of planning and organization 
implementation, and evaluation, 

a. Develop both initial organization and support (both approval for 
CPSS and a willingness to work with it) 

b. Assess student needs 

c. Assess resources and review career development methods 

d. Develop and prioritize goals 
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e. Write behavioral objectives to accomplish the goals 

f. Develop career development units 
Evaluate program, three levels 

B. When and Where Developed and Tested 
!• Field test 

2. Assessment study 

3, List of sites on blue brochure 

C. Current Demonstration Sites 

!• Putnam Public Schools 
Putnam , CT 06250 
(203) 928-7995 elementary 
(203) 928-0525 high school 

2. American Sr, High School 
18300 N.M. 57th Avenue 
Hialeah, Fl 33015 
(305) 983-4993 home after 4 pm 
(305) 557-3770 school 

III. What It Does 

A. Enables a high school staff to improve the effectiveness of its career 
develoj/^nent program through systematic program planning, 

B. Guides your school in organizing, implementing, and evaluating career 
guidance; all within your resources and based on the needs of your students 

C. Guiaes rather than prescribes and is designed to be integrated into the 
school's operations, 

D. Is not meant for a one year, one day application. 

L. Focuses on the essential skills that students need for their career development, 
and identifies five skill categories as fundamental for students* career 
development. 

1. Personal social awareness - skills needed to better understand 
self-interests, abilities, and values, and to make personal career 
decisions, 

2. Career Awareness - skills needed to find meaningful information 
occupations. 

3. Job Acquisition and Adjustment - skills needed to locate, obtain, 
and adjust to a job, whether it be the first or a subsequent job. 

4. Education and Training Exploration - skills needed to find information 
about schools that further one's education beyond high school. 

5. Education and Training Acquisition and Adjus|fnpnt - skills needed to 
locate, enter, and adjust t« a school. 
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Over time, student skill development in tnese five areas is the 
expected outcome of the procedures suggested by CPSS 



OVERHEAD 



IV, Present the CPSS materials and show AV #1 Orientation to CPSS [ 
V, Organization and Staff Requisites for CPSS 

A. Change Model and Theory 

K Necessity of acquiring administrative and staff approval and 
support. 

2. Orientation of school population to CPSS; give information; answer 
questions; draw personnel into a CPSS network. 

B. CPSS Coordinator 

1. Key person responsible for the total program effort, chairs steering 
committee 

2. Amount and duration of time for CPSS activities— 1 hr/day the first year, 
or four to eight hrs/wk; viewed as part of normal responsibilities. 

C. CPSS Steering Committee 

1. Number of persons - three to five faculty and two students 

2. Amount and duration of time for CPSS activities - on an average of 
one and one half hrs/ wk in first year 

3. Ten or more task force members, five faculty and five students. 
Average time required is two hrs/ wk for eight to ten weeks in 
first year of implementation 

4. If school enroll less than 600 students, scale the steering committee 
accordingly 

D. Relate CPSS materials and roles of Steering Committee persons to the 
CPSS process. 

E. Implementation Schedule (full implementation in one and one-half years) 



ERIC 



ATTACHMENT 7 
CPSS TRAINING PLAN 
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CPSS Training Plan 



Welcome and Introductions 30 min. 

I* Introduce yourself (and others) as the presenter (s) 
(name^ affiliation, etc.) 

II. Introduce the CPSS Developer/Demonstration Project by 
indicating the following: (This Ccui be done by St *e 
facilitator if present) . 

A. Affiliation with the National Diffusion Network 

B. Purpose is to disseminate CPSS and activities 
toward this end. 

C. Conduct awareness, workshop instruction in iraple- 
nientation follow-up and technical assistance and 
evaluation, 

III. Have the participants introduce themselves (name, 
position, where from, what they hope to gain from 
workshop) (Optional: Conduct warm-up exercise if it 
is determined appropriate,) 



Overview of the Workshop 5 min. 

I. Explain the purpose of the workshop is — to enable 
participants (high school personnel) to organise, 
implement, and evaluate a schoolwide career guidance 
program and design a tentative timeline finalize 
with appropriate high school personnel. 

II. Indicate that the objectives of the workshop are the 
following: 

A. To understand CPSS and its essential components 

I- Organization for CPSS 

2. Resource Assessment 

3. Jieeds Assessment 

4. Goal Selection and Behavioral Objectives 

5. Career Development Units (curriculum units) 

6. Evaluation 

To develop a tentative plan on how to use CPSS 
in home school district. 

Ill- Review the agenda and mention that there will be 
snail group largo group activities and discussion. 
Indicate that the workshop is designed to be most 
effective for the participants. 
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OVERVIEW OF CPSS 30 min 

!• Explain what CPSS is by nientioning the followingr 

A. CPSS contains handbooks, guides, filmstrips and tapes 
outlining career guidance program roanageiaent and 
developinent procedures. It is process based, not 
curriculum based. 

• Enables a high school staff to ii!?>rove the 
effectiveness of its career development 
program through systematic program planning. 

• Guides the school in organizinj, implementing, 
and evaluating career guidance; all within its 
resources and based on the needs of its students - 

• Is not meant for a one year, one day application.. 

B. CPSS is not just for counselors, but for all school 
staff. It attempts to overcome exclusive depen- 
dence on guidance counselors to provide all career 
guidance services. 

C. Career development in a CPSS perspective is defined 
as the process by which an individual student ac- 
quires the basic, nontechnical skills to cope in 
the world of work. 

1. Personal social awareness - skills needed to 
better understand self-interests, abilities, 
and values, and to make personal career 
decisions. 

2. Career Awareness - skills needed to find mean- 
ingful in forma tTon about occupations. 

3. Job Acquisition and Adjustment - skills needed 
to locate, obtain, and adjust to a job, whether 
it be the first or a subsequent job. 

4. Education and Training Exploration - skills 
needed to find information about schools that 
further ons's education beyond high school. 

5. Education and Training Acquisition and Adjust^«ent 
s>iiis needed to locate, enter, and adjust to a 
school, 

D. Over tire, student skill ucvelopnent in these five 
areas is the expected outcome of the procedures 
suqqcstcd by CPSS. 
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Systematic Program Planning implies a sequence of 
steps or procedures that are tied to the underlying 
functions of planning and organization, implementation. 
Hand evaluation. 

1. Develop both initial organization and support 
(both approval for CPSS and a willingness to 
work with it) 

2. Assess student needs 

3. Assess resources and review career development 
methods 

4. Develop and prioritize goals 

5. Write behavioral objectives to accomplish the 
goals 

6. I>evelop career development units 

7. Evaluate program, three levels 

II • Briefly describe the Development of CPSS 

A. It was developed because schools often lack a system- 
atic way to meet students' career guidance, career 
development needs 

3. CPSS was initally developed in the early 1970' s and 
has gone through two major tests 

1, The first field test was 1974-76 in twelve 
states • Massive revisions occurred after 
that test* 

2, Assessment study was in 1978-79 to gather data 
for JDRP approval. Control schools in seven 
states were involved with experimental and 
evaluation study stimmary. 

3, List of sites 

III, Show AV 1 ••Orientation to CPSS" 

A. The strands associated with CPSS mentioned in the 

slide ta-rc are not part of the CPSS package aoproved 
by JDRP. 

E, Implementation Schedule {full implementation in one 
to one and one-half years) 
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Exagsple Igp1e»entat1on Schedule 
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PROCEDURAL STEPS PRESCRIBED BY CPSS 

I- Present the following instructions for this section of 
workshop - 

A. For the remainder of the workshop, participants 
will conplete sone "hands-on" experiences to get 
a feel of what CPSS is all about* There will be 
small group work and presentations Co the large 
group. 

B. Participants should keep in mind that if their 
school district has successfxilly completed a 
procedural step described in CPSS and has 
appropriate data the step can be skipped when 
using the CPSS materials. 

II- Describe the organization of Steering and 25 min. 

Advisory Coinn^ittees (p. 1-3, Coordinator's Handbook) 

A, Selection and Role of Steering Comnittec Coordinator 

1. Provides ieu^Scrship 

2. 7ictivoly involved in planning, inplementxng, 
i^vaiuating CPSS 

3. An advocate of CPSS 

3. Selection of Steering Committee 
1, General considerations 

a- be advocates and supporters of CPSS 

b. task-oriented persons 

€• bread-based representation {teachers, 

ER?C 125 



students, counselors, administrators), can have 
community persons on the steering committee if 
an advisory committee is not used 

2. Role specific considerations - need persons for 
these tasks who are or can become knowledgeable 
about the context of the speciality, and who 
wcrk well with other people. These persons begin 
their duties in the first month. The roles are: 

a. Resource leader — responsible for implementing 
the resource asse ssmen t 

b. Ilethods specialist — responsible? for assisting 
CDU instructors to develop the instructional 
and/or counseling methods for incorporation 
in CDU's. 

c. Behavioral Objectives Specialist — responsible 
for assisting CDU instructors in writing 
behavioral objectives for each CDU 

3- Steering committee Selection Procedures 

a. manner — volunteerism, coordinator recommenda-- 
tion, selected by principal, selection by 
existing faculty/staff committee 

b. have principal notify tiiose selected to 
foster cooperation, and to help keep admin- 
istration mindful of staff/faculty workload. 

4. Selecting the Advisory Committee 

a. The committee is a link between the careei 
guidance program and the community. It is 
optional • 

b. The role of the advisory committee is to 
review program goals, review activities to 
meet goals, provide community perspective 
relative to goals and activities, support 
the program 

c. It is make up of 5-9 persons from business, 
industry, agencies, organizations, parents • 

d- The committee convenes 3 or 4 times a year — 
at Awareness meeting to review goals; to 
participate in annual review; and to suggest 
resources. 
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Ask workshop participants to describe how 
they have completed this step {CPSS users 
or not) • 



f . Completion of activity - have participants 
think about and write down the names of 
people they would involve in their steering 
and advisory committees. Use handout 
"Committee Selections'*. If participants 
are in teams from the same area, have them 
work together. 



NOTE: Participants are divided into five small groups to address 
the following procedural steps z (1) assessing resources, 
(2) assessing needs, (3) selecting program goals, (4) pro- 
ducing CDU's, (5) evaluating. Each group is assigned a 
procedural step and requested to complete the handout for 
that step. After participauits have completed their assign- 
ments, they are t:o give a brief presentation on their step^ 
Information in the following section of the training out- 
line can be used to give summary points for each procedural 
step. For lll-VII each group has approximately 30 minutes 
to prepare presentations and 15 minutes to present. 

Ill- Assessing Resources (p. 5-8, Coordinator's Handbook ) 

A. Small group fl completes the handout "Resource 
Assessment Tasks" using the Coordinator ^ s Handbook 
Assessing Resources handbook, and appropriate 
Camera Ready ?03nns. 

B. The following points should be made by group II when 
they present. 

1. Rationale 

a. Because of a tendency for high school 
program to offer more sezrvices than their 
resources can adequately support. 

b. To better enable the steering committee to 
select goals based not only on student need 
but also on whether there are resources 
available; aid their decision making about 
the scope and direction of their career 
guidance program. 

2. Lt!firiition of Resources 

a. >2aterials, space, equipment, people, and 
funds in the school and community that can 
be used in the career guidance proqram. 
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3. Resource Assessment Task Force Activities 



a. Led by a resource leader and with the help 
of a task force composed of tv;o faculty 
and four students; may form teams or may 
divide items among members 

b. Identification of resources, school and 
community materials, space, equipment, 
people, funds 

• List current career guidance activities 
in the high school, feeder schools, and 
the state and district 

^ List available school and community 
resources that could be used in career 
development activities 

• Provide a school and community description 
that includes populations, statistics, 
occupations in the community, and courses 
offered • 

c. Sources of information 

% Within school — adninistrators, teachers^ 
counselors or feeder school 

• State board of education and local 
school district administrators 

• Periodic and special reports from state 
and local governmental agenci<3s and non- 
governmental agencies 

• Reports prepared by BLS, U.S. Labor Dept,, 
Bureau of Census, Center for Education" 
Statistics, local employment services 

• May vish to consult Advisory Committee 
members (ideas for additional sources 
of information) 

d. 7iCCounting for resources, keeping track of 
rc::ources used — (Highlight how information 
from these categories — on pg. 10, Assessing 
Res-iurces) — can provide direction to program 
planninq ask for their ideas 
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o Responsibility of resource task force 
leader 

e* Updating of resource assessment information re- 
sponsibility of task force leader 

4. CPSS materials provided 

a. Assessing Resources handbook 

b. Form 1-33, 34-39 

c. Chapter 2 in Coordinator's Handbook 

5. Timing 

a. Can coincide with the needs assessment and lasts 
six to eight weeks* 

IV. Assessing Needs 

A* Small group §2 completes the handout "Needs Assessment 
Instruments" using the Coordinator's Handbook , Assessing 
Z^eedsi Surveying handbook, and appropriate Camera Ready 
Forms. 

B. The following points should be made by group #2 when the 
group presents. 

1. Rationale for conducting a needs assessment 

a. Provides information about the perceptions of 
students' career development needs that will 
provide a basis for setting goals for the school's 
career guidance program 

b. Identifies areas of career development assistance 
that are being addressed adequately as well as 
those needing more attention 

2, Nee^Is Assessment and the CPSS Program 

a* The data gathered from the needs assessment will 
form the basis for the Steering Committee's 
decisions about goals for the guidance program 

b. The needs assessment, along with resource assess- 
ncnt, is started as soon as possible after a 
school has decided to use CPSS 

It helps determine — 

the career development needs of the students. 
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- which career development skills recent 
graduates think the school helped the3 
acquire, 

- which career development skills parents 
and faculty/staff think the school should 
provide 

Implementing a needs assessment - surveying 

a. The coordinator oversees and directs this 
activity 

b. The task force for needs assessment is composed 
of four faculty/staff members and students 

c. The task force is divided into four teams, one 
team for each survey (students, graduates, 
parents , faculty) 

d. Each task force is responsible for all the tasks 
associated with its questionnaires, e.g., selec- 
ting sample of graduates, stuffing envelopes, 
keeping records, delivering questionnaires to 
teachers who will administer them, etc. 

Content of survey forms, who receives them, and 
how they will be administered 

a. Student Questionnaire 

- Questionnaire asks students if they have 
gained skills related to the following 
areas: Knowing yourself and others, 
exploring jobs, getting a job and keeping 
it, exploring education and training, and 
getting the education and training you 
need. There arc a total of 24 questions. 

- The Tirocodures suggest that all students 
in the high school complete the question- 
naire. 

- Teachers administer the questionnaire to 
students in an extended homeroom period. 
Students returned the forms to the teachers 
who return them to the task force. All 
questionnaires arc placed in confidential 
files. 

b. Parent Questionnaires 

- Parents are provided the list of five skill 
areas referenced for the student question- 
naire and arc requested to indicate the 
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importance of the school teaching the skill 
areas by rank ordering them from 1 to 5. 
?diother question asks if the parents think 
it is important for the school to assist 
students in career planning. 

- Each household that has a child in high 
school receives a questionnaire. 

- The students take the parent questionnaire 
home after they have completed the student 
questionnaire. A cover letter and optional 
brochure are included with the question- 
naire. Students return the questionnaire 

to the teachers who administered the student 
questionnaire. All questionnaires are 
placed in a confidential file. 

c. Graduate Questionnaire 

- This questionnaire asks recent graduates to 
indicate if the school helped them obtain 
career development skills in the five areas. 
The questionnaire contains the same basic 
questions as those asked the students. 

- The questionnaire is administered to a 
representative sample of 100 graduates. 

- The questionnaire and a cover letter are 
mailed to the graduate. Two weeks after the 
initial mailing, a follow-up mailing is sent 
to those persons who have not returned their 
questionnaires. Questionnaires are placed 
in a confidential file. 

d. Faculty/Staff Questionnaire 

- The faculty/staff questionnaire contains — 
the same questions as the Parent Question- 
naire. They are to rank order the skill 
areas * 

- All teachers, counselors, administrators, 
psychologists, social workers, nurses, and 
other specialists at the school are to 
complete the questionnaire. 

- The questionnaires and cover letter are 
placed in faculty/staf f mailboxes. When 
they have completed the questionnaire, 
faculty/staff return the questionnaires arc 
placed in a confidential file. 
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5- What happens to the data 



a. The forms are tabulated by small groups 

b. Tabulation involves counting the question- 
naire responses, computing percentages, 
completing display tables, and recording 
write in statements and comments 

c. A manual procedure is used to transfer 
responses to code sheets and to transfer 
coded information to summary sheets. 

V, Selecting Program Goals 

A. Small group #3 completes the handout, "Selecting Program 
Goals" using the Coordinator's Handbook and appropriate 
Camera Ready Masters. 

B. The following points should be made when the group 
presents. 

1. Deriving programs goals included iooking at the CPSS 
goals, your school's goals, goals required by your 
district or state, and other goals considered im- 
portant by the Steering Committee 

a. All possible guidance program goals need to be 
reviewed and placed in the proper format 

b. The Coordinator's Handbook (pp. 36-38) and 
"Directions for Writing Goals" in the Camera 
Ready Forms discuss the process to be usee. 
(Goals specify actor and outcome) 

c. The process of deriving goals is done by the 
Steering Committee 

2- Assigning priorities for career skill areas and goals 
within thou is necessary since it is unlikely that a 
school will be able to act on all of the goals. 

a. One part of the needs assessment tabulation process 
generates a summary table of questionnaire respon- 
dents' answers to each of the five skill areas. 
This table {Table 40) is reviewed to determine the 
skill areas that should have priority. Other 
tables (Tables 41-45) generated during the tabula- 
tion stage indicate students' specific needs re- 
lated to items on the student ijuestionnairo. These 
tables arc reviewed to determine those items with 
greatest need. Priorities are placed on the goal 
statements that relate to the need statements. 
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b. The Coordinator's Handbook (pp. 40-46), the 
completed tables 40-45, and forms "Career 
Development Skill Area Priorities'*, "50 
Program Goal", and "52 Career Development 
Matrix" in the Camera Ready Forms are used 
to complete this step. 

c. The assigning priorities step is completed by 
the Steering Committee. 

3. After the priorities have been determined it is time 
to select the goals that will be implemented. 

a. The current goals of the school's career guidance 
program are to be selected for implementation. 
The other goals to be implemented are selected 
Lased on available resources, and readiness of 
the school for the program. 

b. The new goals are selected by following the pro- 
cedures outlines in the Coordinator ' s Handbook 
(pp. 47-48) . 

c. This step, like the previous ones, is completed 
by the Steering Committee. 

4. The last step in this section is reviewing the goals. 
This step is completed to obtain approval and advice 
on the goal selection efforts of the Steering Com- 
mittee. 

a. The goal statements, their assigned priorities, 
and the goals selected for implementation need 
to be reviewed. 

b. Presentations to those reviewing the goals is the 
best way of completing this step. 

c. The school principal and the CPSS Advisory Com- 
mittee are the ones to review the goals. 

Producing Career Development Units 

A. Small group r4 completes the handout "Producing Career 
Development Units" using the Coordinator's Handbook , 
Analyzing Methods , Writing Behavorial Objectives , and 
appropriate Camera Ready Masters. 

n. The following points should be made when ihQ group presents. 

1. A CDU's teaching or counseling activity that is 
designed and v;ritten to establish methods for 
achieving all or part of a goal 
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2. Behavioral objectives specialist assists career 

development unit instructors in writing behavioral 
objectives. An objective as the following com- 
ponents . ^ 

a. Actor 

- actors in criterion objectives will be 
students 

- actors in enabling objectives will be 
faculty, staff, administrators, parents 
or students 

b. Behavior - what the actor should be able to 
do, an observable action 

c. Condition under which desired behavior will be 
performed, can be materials, information, a 
setting ' 

d. Degree describes how the actor will be evaluated 
or how well, can be minimum degree of success 
minimum number, percentage, time limit, indicate 
person to evaluate the performance, set standard 
for success. 

3. The methods specialist is a resource for CDU 
instructors, 

a. The methods specialist develops a familiaritv 
with as many career development methods as ' 
possible considering the specific needs, age 
level, and interest of a group and the resources 
«va liable • 

b. The specialist determines the following about a 
mctnod--has it been evaluated, is it applicable, 
feasible, acceptable, within given resources 

4. An infusion point is the place within the school's 
^hf^'rnn specific course of study that 
the CDU and related goal and objectives should 

be taugnt. 

5. A CDU format contains the following components 

a. Title 

b. Goal(s) 

c. Objectives (behavioral and cnablinn) 
a. Instructor 

c. Infusion points 
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f . Participants (students) 

g. Schedule (when it will be taught) 

h. Methods 

i. Resources 

j • Evaluation plan 

6. The instructor's evaluate the CDU's and the Steer- 
ing Committee reviews them* 

a. An evaluation form is used by the instructor 

to indicate how many students met the behavioral 
objective and the effectiveness of the method. 

b. The Steering Committee reviews the results of the 
evaluation and monitors the management of all 
CDU's. 

c* Review criteria include definition of student 
skills and knowledge, proper sequence from basic 
to complex, appropriate methods, skills and 
knowledge of teaching, completeness, 

VII. Evaluating the CPSS Program 

A. Small group #5 completes the handout "Evaluating the CPSS 
Program" using the Coordinator's Handbook as a resource. 

B. The following points should be made when the group presents, 

1. The annual program review takes place near the con- 
clusion of one school year and near the beginning 
of the next. 

a. At this point three activities are completed: 
(1) review progress levels of the implemented 
CDU's, (2) review goals not yet implemented, 
(3) make decisions concerning the revision and 
expansion of the program, 

b- In Steering Committee meetings, members (with 
assistance of CDU instructors) determine if 
achievement rates for behavioral objectives are 
satisfactory, review evaluation reports on the 
CDUs and record recommendations for changes 
of CDUs. Recommendations for change include 
adding behavioral objectives, changing methods, 
and changing infusion points • 

c. Steering Committee determines if number of 
students participating in CDU should be changed. 

Steering Committee determines the availability 
of resources to implement additional qoal:5. 
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e. If resources are available additional goals 
are selected for implementation and CDUs 
are wrxtten. 



2. Reassessment of the program takes place every three 
years. 

a. It is an annual review, plus a needs assessment. 

b. The needs assessitcnt is of students and graduates. 

c. Is started the second half of the year. 

d. A program reassessment task force completes the 
needs assessment aspects of the effort. 

e. The data should indicate (1) how successful the 
program has been in reducing student need^ and 
(2) how adequate the program is as perceived 

by recent graduates. 

3. The evaluation processes allows the school to make 
changes in the program so it effectively meets the 
needs of students. 

VIII. Personal Plan of Action (90-120 *ijinutes) 

A. After all of the procedural steps have been presented by 
the small groups, it is time for participants to think 
about how they can use CPSS in their own settings. Allow 
time for the participant to ask specific questions re- 
garding the process used in each of the CPSS steps. 

B. Ask participants to share what they have cone to complete 
similar activities. 

C. iJave participants work individually or in small groups to 
discuss and write down what they want to do with CPSS and 
how they would go about doing it. 

D. E>:plain what it means to adopt CPSS as a part of KDN and 
to sign and implementation agreement. 
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£xaiq>le IittoleinentatiQn Schedule 





Sept 


Oct 


Nov 


Dec 


Jan 


Feb 


Mar 


Apr 


May 


June 


Organization 






















Resources 








- - V 




i 










:;eeds 




X - 






X 












Goals and Objectives 










X 


- X 










CDU's 














X 




X 




Evaluation 
















X - 




X 
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co>5mittje:e selections 



Instructions: List the names and positions of people who could 
would be members of a CPSS Steering Committee and an Advisory 
Committee in your coniaunity. Refer to pages 1-3 of the Coordin- 
ator's Handbook for criteria. Provide a rationale for your 
selections. 



steering Committee 



Position Rationale 



Name 



iidvisory Committee 
Role in Community Rationale 



Resource Assessment Tasks 



Instructions: Head the following memo and prepare the requested 
presentation. Use the Coordinator's Handbook 
(pp. 5-8) , Assessing Resources handbook^ and 
CaKnera Ready FoiTas as resources. 



Memo 

TOi Resource Assessment Task Force 

?ROH: Steering Coiniidttee Coordinator 
SUBJECT: Resource Assessment 



One of the first major tasks to be completed in CPSS is resource 
assessment. This is an important and vital function of CPSS for 
it pro\*ides valuable data on what resources we have in our school 
and community. Additionally, it provides for an accounting of 
what resources we have and hoiv we use them. So that all members 
on the Steering Committee have a clear understanding of resource 
assessment, there will be a meeting this Wednesday in the con- 
ference room for an orientation to resources assessment* At this 
meeting, I will expect you to provide a rationale for resource 
assessment, give an operational definition of "resource", explain 
the activities your task force will be completing^ and suggest a 
time line for completing the activities. Be sure to include a 
brief description of the types of resources you will be assessing 
and the sources of the resources. Your presentation at the 
steering committee meeting should last five to ten minutes. 
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Needs Assessment 



Instructions: Read the following memo and prepare the rcqueisted 
presentation. Use the Coordinator's Handbook 
(pp. 9-25) , Assessing Needs; Surveying handbook/ 
and Camera Ready Forms as resources. 



MEMO 



TOx Task Force for Surveying Component of Needs Assessment 

FROM: Steering Committee Coordinator 

SUBJECT: CPSS Survey Instruments 



In the past review veeks^ the school's principal has received 
inquiries regarding the types of survey instruments that will be 
used in conducting the needs assessment. In order to provide clar- 
ification for her^ members of the school board , and other interested 
individuals / I would like you to prepare a ten minute presentation 
that addresses the following elements. 

1. Why is a needs assessment being conducted? 

2. What does data collection entail? 

3. How does data collection fit into the entire CPS& 
program? 

4. What do each of the survey instruments contain and 
who will receive then? 

5. l\<y.^ will each of the survey instri:iments be administered? 

6. What happens after all the data are collected? 

This presentation will be given at the next School Board meeting. 
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Selecting Program Goals 



Instructions: Read the following memo and complete the described 
activities- Use the Coordinator's Handbook {pp. 
33-49) and Camera Ready Forms as resources. 



SUBJECT: Selecting Program Goals 



The needs assessment surveys have been tabulated, and it is 
now time to start the process of selecting the goals for our career 
guidance program. This is an important and somewhat complex task. 
Therefore, I want us to dcv^elop a plan on how we are going to pro- 
ceed through this critical step- The plan will have four components: 
(1) Deriving Program Goals, C2) Assigning Priorities, (3) Selecting 
Goals, and (4) Reviewing Goals. For each section of the plan, I 
want you to indicate what needs to be completed, how it, will be 
done, and who will be responsible for doing it. Please be prepared 
to present your plan at the next Steering Committee meeting. 



MEMO 



TO: 



Selected Steering Committee Members 



FROM 



CPSS Coordinator 
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Producing Career Deveiopinent Units 



Instructions: Read the following memo, complete the described 
activity. Use the Coordinator's Handbook (pp. 
51-56) , Producing CPUs, Analyzing Methods , Writing 
Behavioral Objectives , and appropriate Camera 
Ready Masters • 



MEMO 

Selected Steering Committee Members 
PROM: CPSS Coordinator 

SUBJECT: Production of Career Development Units {CDUs) 

Ke have come a far way in the last few months with the com- 
pletion of the needs assessment, resource assessment, and 
selection of goals. It is now time to start the process of pro- 
ducing Career Development Units. The first CDU will be coordinated 
by the junior English teachers. To assist the CDU coordinator, 1 
want you to discuss with him the following points. 



i. 


Knat: 


is 


a CDU? 


2. 


What 


is 


thtj role of the behavioral objective specialiiit? 


3, 


vniat 


is 


the rol^ of the methods specialist? 


4, 


Vvhat 


is 


meant by infusion points? 


5- 


XChat 


is 


the basic format of a CDU? 


6. 


Kow i 


s a 


I CDU evaluated? 
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Evaluating the CPSS Program 



Instructions: Read the following memo and complete the assigned 
activity. Use Coordinator's HandbooiC (pp. 57-78) 
as a resource- 



SUBJECT: Evaluation of CPSS Program 



Recently, I was discussing with the school principal the 
evaluation results of the first CDU that was implemented. She was 
impressed with its effectiveness and wanted to know the other 
means we are going to use to evaluate the CPSS program. I pro- 
vided her with a general answer and indicated that you would com- 
municate the process to her in more depth. 

Please prepare a five to ten minute presentation on the 
topic. Cover the following points. 

1. What are the two levels of evaluation? 

2, What does each level entail? 



MEMO 



TO: 



Selected Steering Committee Members 



FROM: 



CPSS Coordinator 
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The Career Planning Support System 
National Center for Research in Vocational Education 
The Ohio State University 
1960 Kenny Road 
Coluabus, Ohio 43210 
614/486-3655 

ADOPTION AGREEMENT 

School 



Address Phone ( ) 

City/State/Zip 



By signing this agreement, the school distri^i and the Career Planning Support System 
(CPSS) Project agree to coaplete the following activities. 

1*0*0 The will: 

(School) 

l.l.O Enable administrators, teachers, and/or counselors to receive a one day 

training on CPSS, 
1.2,0 Purchase the CPSS materials, 

1.3.0 Agree to complete the following planning aspects of CPSS (or show evidence 
that it has already satisfactorily completed them). 

1.3.1 Organize a Steering Committee and Advisory Committee. 

1.3.2 Conduct a resource asasessment. 

1.3.3 Conduct a needs assessment. 

1.3.4 Establish goal priorities. 

1.3.5 Produce Career Development Units (at least one). 

1.3.6 Conduct an evaluation of program progress. 

1.4.0 Conduct the above activities in a year's time period. 
1.5.0 Provide necessary information for project staff to monitor program 
implementation. 

2,0.0 The Career Planning Support System Project Staff will: 

2.1.0 Conduct a one day training session of the use of CPSS. 

..2.0 Provide technical assistance to the adoption school as requested and 
possible, given available resources, for the identification and re- 
solution of problems associated with the project and use of its 
products. 

2.3.0 Toll-free telephone services to the National Center for Research in 

Vocational Education. 
2,4,0 Sufficient copies of report forms and information collection materials. 

si^natutc Indicates your Intention of adopting the Career rianning Support System. 
:he f rojeut is indicating a commitment to assist you in the implementation of the 
project, 

Authoriz**d Agent/Adopting School Position Dat 

Karen Kissacl Boyle, CPSS Project Director State Facilitator 

National Center for Research in Vocational Education 
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The Career Planning Support .System 
National Center for Research in Vocational Education 
The Ohio State University 
1960 Kenny Road 
Columbus, Ohio 43210 
614/486-3655 

ADOPTION AGREEMENT 



City/State/Zip 



3y signing cnis agreement, the school district and the Career Planning Support System 
(CPSS) Project agree to complete the following activities* 



1.1 .0 Enable administrators, teachers, and/or counselors to receive a one day 

training on CPSS. 
1.2.0 Purchase the CPSS materials. 

1.3.0 Agree to complete the following planning aspects ox CPSS (ojc show evidence 
that it ha5 already satisfactorily completed them) . 

3.3.1 Organize a Steering Committee and Advisory Committee. 

1.3.2 Conduct a resource assessment. 

1.3.3 Conduct a needs assessment. 

1.3.4 Establish goal priorities. 

1.3.5 Produce Career Development Units (at least one). 

1.3.6 Conduct an evaluation of program progress. 

1.4.0 Conduct the above activities in a year's time period. 
1.5.0 Provide necessary information for project staff to monitor program 
implementation. 

2.0.0 The Career Planning Support System Project Staff will: 



2.1.0 Conduct a one day training session of the use of CPSS. 

2.2.0 Provide technical assistance to the adoption school as requested and 
possible, given available resources, for the identification ana re- 
solution of problems associated with the project and use of its 
products. 

2.3.0 Toll-free telephone services to the National Center for Research in 

Vocational Education. 
2.4.0 Sufficient copies of report forms and information collection materials. 



^Jwui oXgnature indicates your intention of adoptlr.^ the Career Planning Support System. 

he project is indicating a commitment to assist you in the implementation of the 
project. 



School 



Address 



Phone ( ) 



1.0.0 The 



will: 



(School) 



Authorised Agent/Adopting School 



Position 



Date 
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Karen Kiasael Boyle, CPSS Project Director 
O ;ional Center for Research in Vocations 139 nation 



State Facilitator 
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AWARENliSS MATERIALS QUESTIONNAIRE 



Dsar 



It IS apparent chat you recognize the need to assist youth in «ainine the 
SKxlls and knowledge to plan for and acquire meaningful careers! A LiJe 
Sss)" IT"""^ inforn«tion about the Career Planning Suppo" Sys^i 
(USS). AS you may recall, CPSS materials-systematic program planning 

c"i:;ie"e?roL'"n: '° -"^^^^^^ an accountable 

career developrient program. I would very much appreciate receiving the 
following information from you: i«i.eiving une 

o Did you purchase any of the CPSS materials? 

o If yes, are you currently using CPSS and how? 

o If no, what influenced your uecision not to purchase CPSS? 

o Did you share information that you received about CPSS with others? 

o If yes, what types of individuals? How many? 

o Do you need additional information about CPSS? 

o If yes, what information would be helpful to you? 

Please send me an Informal response to the questions as well as any other 
comments that you may have. Feedback fron you is important to our^uture 
planning efforts. Thank you for your assistance and I s'lall look for^a^d to 
hearing from you. I can be contacted at the National Center. Our toU free 
phone number is 1-800-8A8-4815. ^'^"t-er. uur toix tree 

Sincerely, 



Karen Kiianel Boyle 
Project Director 

KKB/bh 
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ATTENTION 10 
AWARENESS SESSION QUESTIONNAIRE 
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AWAREa«ESS SESSION QUESTIO.^NAIRE 



Dear : 



Tne challenge to assist ^outh in gaining the skills and knowledge to plan 
for and acquire meaningful careers is a major concern. It is apparent tha* 
you are willing to accept this challenge. On in you attended an 
awareness session on the Career Planning Support System (CPSS). As you nay 
recall, CPSS is a nationally validated program that is available for 
adoption through the National Diffusion Network. CPSS materials— 
systematic program planning tools—are designed to help secondary school 
staff establish an accountable career development program. 

I an writing to ask for your help in our future planning efforts. Please 
send rae a very informal response to the following questions: 

o Did you purchase CPSS? if not, what influenced your 
decision? 

0 If you decided not to adopt CPSS, >*at influenced your 
decision? 

o Have you had any involver^ent with CPSS since you attended the 
trainin^j session? If yes, nAat is the nature of this 
invDivesjent? 

o Oc you need any additional information about CPSS? If yes, what 
inforoation would be helpful to you? 

Please note the answers to the above questions and any ot*'***" consaents that 
you nay have in your response. Thank you for your assistance arni i shall 
look forward tio hearing fronj you. 1 can be contacted at the Natioiial 
Center. Our toH ^ree phone nui^ier is 1-800-848-4815. 

Sincerely, 



Karen Si;3:2el s^yle 
Project Oi rector 



KK8/bh 
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ATTEilTIOS 11 
VfORKSHOP EFFECTIVENESS 



14^ 



WORKSHOP EFFECTIVENESS 



!• To what extent «ere the isaterials, processes, and organizational aspects of the 
iKorkshop successfully used in the presentation and delivery of the n^orkshop? 
Eor those materials, processes, or organizational aspects that you marked as 
^unsuccessful** or "slightly successful," provide brief comments as to how they 
might be improved* 



Success Materials/Processes Conments 



I— o 

V- CI 

CO *— o 
o o 

CJ M — 3 

O <o to 

3 c» o >> 



Materials 

1 2 3 4 KandoutsA^orksheets 

Transparencies 

Processes 

12 3 4 Lecture Presentations 

12 3 4 Larse Group Discussions 

1 2 3 4 SzsiVt Group Sessions 

Organizational Aspects 

1 2 3 4 Organization in Terns 

of the Logical Flow of Ideas 

1 2 3 4 Ir,portant Concepts Reinforced 

1 2 3 4 The Mix of i\ctivities Helpful 

in Ilaintaining Interest 
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Indicate those aspects of the workshop that jrou liked most and those that you 
liked least* 

Liked Most Coiiwents 



Liked Least Conwents 



3. SUGGESTiONS: Please provide suggestions or comments that you have for isiproving 
the workshop, workshop nsaterials, and so on. 
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CAREER PLaUNIKG SUPPORT SYSTEM 
REPORTING FORM 
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Naxae 

School 

Address 

Telephone Nunber_ 



Please indicate which of the following steps of the Career Planning Support 
System (CPSS) you have conpleced by placing a "C" on the appropriate line 
and which of the steps you are currently working on by placing a on the 
appropriate line. 



Used procedures 
outlined in CPSS 



_Developir»g the Steering Committee and Advisory 
Comittee 

jGaining Adainistrative Support 



^Assessing Student Keeds 



Assessing Resources and Reviewing Career Developsene 
Methods 

Developing and Prioritizing Coals 



Jvriting Behavioral Objectives 
Developing Career Development Units 



Evaluating the Progras 



Please describe any prcblc:ss you encountered on any of the above step^i and 
how you overcame the probleas. 



Describe any technical assistance that you foresee necding- 



Attach copies of the svatcrlal^ you have developed as a result of using CPSS 

Cncws articles, other purplicity activities, assessment instruments, results 

o: assessments, ;;oal statements, objective statements, career development units), 

Hetuca the fona as soon as possible to: Karen Kitcael Boyle, National Center 

for Research in Vocational Education, 
I960 Kenny Rd,, Columbus, OH ^3210 
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The Career Planning Support System 
Certified Trainer Agreement 



Certified Trainer 
Title 



Address 



City, State, Zip Code 
Phone { ) 



Check the activities that you are interested in coing^ 
As a certified trainer, I will: 

1. Conduct awareness sessions on CPSS 

2. Conduct one-day training sessions on CPSS 
3* Provide technical assistance to schools 

4. Conduct on-site evaluations 

I will do the above activities in: 

1. My local geographic area 

2. My state 

3. States surrounding :nine 

4. Anywhere in the United States 

The niaximum number of days that I would be able to work on the 
project are . • 

I understand that the project has provided me with a complete set 
of tne CPSS ir^aterials and the CPSS training materials- It wiax 
provide necessary brochures, handouts and other materials tor Tne 
to conduct the agreed upon activities. 

Project staff will complete the logistics of the activity I am to 
conduct- Project staff will provide me with all the speci..ic 
information I need to know regarding the activity. 



Certified Trainer . — ] ^^^^ — 



Karen Ximmel^BqSfle, CPSS Project Director 
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The Ohio State University 




INC mmi CENTEX 
f OK KSEAftCH IN VOCATIONAl EOUCATNM 



1960 Kenny Road 
Coiun)bus« Ohio 43210 



?hooe: 614-486-3655 

Cable: CTVOCEDOSU/Columbus, Ohio 



Mr. Lou Walker 
National Diffusion Network 
Department of Education 
Suite 714 Brown Mail Stop 30 
400 Maryland Avenue, S.wl 
Washington, D.C. 20202 

Dear Mr. Walker: 

Please find enclosed a copy of our CPSS recertification prooosal, 
I trust you will find that the results obtained from the American 
Senior High School, Hialeah, Florida established the fact that 
the CPSS not only has initial impact but it is maintained over time. 

while the recertification report speaks for itself I feel compelled 
to mention a few points about CPSS that make it extremely difficult 
to measure and especially over full time. First, the CPSS has as its 
broad goal that after successfully adopted and implemented v5 years) 
observers should not be able to easily identify its parts • In 
essence the logic and methods contained in the CPSS material are to 
be totally infused into the districts plan and program operation. 
This was true in the American Senior High School for the elements 
associated with CPSS was within all curriculum, guidance programming, 
and general plan but hard to determine emoerically that CPSS caused 
the change. 

Another problem we found was that all the Career Development infused 
curriculum activities are embedded into each teachers overall lesson 
plans. We are told that to assemble these lessons plans, which are 
key to^ demonstrating the CPSS effectiveness, it was" pointed out 
chat this was impossible. Apparently, because of the districts 
si;:e, tc assemble these CPSS spawned career development units would 
'"."^^^ time and represent thousands of pages. These reasons and 

the fact that to releass such materials would break a current teacher 
contract clause it was difficult for the current raters to get a 
total feel for this aspect of CPSS implementation. 

In summary the American Senior High Schools Career Development pro- 
gram rated low before initially adopting and using CPSS. * After five 
years the reviewers found their program to be most comprehensive and 
effective. CPSS has been so successful that it was no longer oossible 
-'^ review and rate previous control schools. Since 1980 when our field 
tei^ting of CPSS was completed all High Schools in the district re- 
ceived training and sufficient materials and has since implemented 
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the system. This contai^i nated the control schools and they could 
not be used. 

We are pleased with our efforts to date and through recertif ication 
we will have the additional tine to cause much broader interest, 
adoption and implementation of the CPSS. 

I would be most happy to provide additional information or answer any 
questions you may have. 

Sincerely/ 

Harry N./ Drier 
Associate Director 
/ 

HND: jk 

Enclosure: Xerox copies of the reviewers/raters and experimental 
school self rating forms for your review. 

cc: Karen Kimmel Boyle 



164 

160 



APPLICATION FOR 
TDRP RECERTIFICATION 



January 1, 1985 



Project Title ; CAREER PLANJ^ING SUPPORT SYSTEM TDRP #80-5 

5-23-80 

Name of Contact ; Harry Drier or Karen Kimmel Boyle 

National Center for Research in 

Vocational Education 
The Ohio State University 
1960 Kenny Road 
Columbus, Ohio 43210 



Phone; 1-800-848-4815 or 614-486-3655 

Name of Project 

Evaluator ; Mr. Harry N. Drier, Associate Director 

National Center for Research in 

Vocational Education 
The Ohio State University 
1960 Kenny Road 
Columbus, Ohio 43210 



A. NARRATIVE 

1- Description of the Program . The Career Planning Support System 

(CPSS) is an organizational tool for planning, implementing, and 

evaluating a comprehensive career development program. Tne key 

elements of a systematic plan for career guidance are the following; 

a. An organizational structure facilitating a career 
development program, to include clearly designated 
leadership, permaner active committees and work 
groups, and administrative cooperation. 

b- An asessment of the career development needs of local 

students and use of the results of the needs assessment 
in the career development program. 

c. The creation of explicit career development goals 
reflecting assessed career devolopment needs. 

3. The creation of behavioral objectives designated to 
implement the goals. 
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e. The creation of student activities to achieve the 
objectives and goals. 

CPSS consists of handbooks, reproducible forms, and films trips that 

describe a comprehensive organizational framework and procedural steps 

a school staff can use to create an accountable, schoolwide, high 

school career development program. 

2. Evaluation Design . The evaluation design employed in this study 
is fundamentally the same as that used in the original submission. 
The school providing the data (which was one of the original test 
sites) completed the Career Development Program Status Report. The 
Status Report is a 20-page form that provides a struct' -e for school 
personnel to describe their career development program. The Verifi- 
cation Checklist was completed by project staff through an interview 
with school personnel. The checklist was designed to ensure that the 
Status Report was complete. Then, two experts in career development 
programming independently rated the collected data, described above, 
using the Career Development Program Rating Instrument. 



3. COMPARATIVE DATA 

Based on the reviewers' ratings, American High School in Dade 
County, Florida has a high-quality career development program. The 
key elements of CPSS that are essential to a quality career develop- 
ment program are visible. The following is a description of how each 

element is evident : 

1, There is an organizational structure that facilitates the 
maintenance and improvement of the school's career develop- 
ment program. At the school and district levels, there are 
individuals (e.g . , counselors, teachers, occupational 
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soecialisrs, stucents^ parents) assigned to work on the 
olanninc conimittee for the ca ^er development program, 
in addition, the administrators are involved wit.h various 
aspects of the program, especially in reviewing the 
curriculum-based career development lesson plans. 

2- At the district level, an assessment of the students* needs 
was made. Through a follow-up survey of schoolleavers, 
school personnel tecame aware of how well the school helped 
meet the career development needs of the students. This 
information was part of rhe data the school used to develop 
its current career development program plan. 

3. .\s shown in the review, the career development goals for the 
school district and .American High School relate directly to 
the needs of the srudents. For example, one area of need for 
the school was to "provide more informatior on jobs and 
careers.- A related goal was to "provide a variety of 
career-related exploratory experiences to prepare srudents 
for vorX, further education, or both." 

4- Ob3ectives have been written for the student career develop- 
ment program- These objectives relate to the goals described 
earlier and provide direction for the school's activities - 

5, Numerous career development activities occur at American High 
School. These activities are designed ro help students gain 
the skills necessary to malce appropriate career plans and 
decisions. The reviewers felt that the described activities 
would meet the student body's specific career development 
needs. Teachers have attended dirtrict-sponsored workshops 
on how to infuse career development activities into the 
general curriculum and are contintially developing lesson 
:?ians that relate career skills to specific subject areas. 
This xs encouraging, because this is the primary focus of the 
CPSS. 

The orxginal study determined that schools using CPSS hai higher- 
qualxty, better-organized career development programs than schools 
that axd not use C?SS. This current study reviews one school that has 
had C?^S for five years and indicates that the school still has a 
hign-quaixty program and is well organised in the manner xr. which it 
provides career development experiences to studern^ in a systematic 
an! comprehensive way. 



Ih7 

ERiC IfiO 



rigare I graphically depicts ratings by career cevelopment experts 
that show the degree to which each of the five key elements of 
CPSS were systematically implemented by the schools in the two 
studies- The raters also evaluated the overall quality of the 
schools* career development programs- The raters used a five-point 
scale from zero to four, with zero as the lowest rating. Each of the 
graphs in Figure 1 conipares the experts' ratings for the original 
control and experimental schools and for the recertif ication school 
(American High School)- All of the ratings are favorable for the 
recertif ication school for "Panel 2^ Needs Assessment." The school 
staff members reported that they did not conduct a new needs 
assessment since they felt the original needs assessment was still 
valid with minor revisions- Favorable ratings indicate that the 
school systematically implemented the elements - 

The educational importance of CPSS is high- With the recent 
passage of the Carl Perkins Vocational Education Act, the federal 
government has again emphasized the importance of coirorehensive career 
development programs. Part D of this Act outlines the need for such 
programs- CPSS provides a viable means of implementinc the intent of 
this part of the legislation - 



C, OPERATIONAL COSTS 

The cost estimates for operating CPSS have increased only as staff 
salaries have increased- The major cost is staff time. It takes 
about one-third of the cocrdinaters' time to establish a career 
development program using the CPSS. Cost for the CPSS materials has 
been maintained at S60. Training conducted by CPSS project staff is 
approximately §250 per trainer plus travel expenses. 
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Legeixi: 



Original ccncrol schools (did not "cse CPSS) 
Cricxr^ e»eri:nsntal scroois (used CPSS) 
3ec3zi±ficat:iai school {used CPSS) 



Note: 

ar ^Ihe recertif ication 
school did not 
conduct a new nee ds 
assessment analysis 
since they felt the 
old anadysis vas 
still valid >dth 
sunor rejisicaos. 
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It. is difficult t.o put a specific cost figure on use of CPSS^ 
since cost is so dependent on local situations. However^ an estimate 
of 57,500 for the first year and $3,000 for subsequent years is 
realistic* Again, these coses do not totally represent new budget 
dollars, but rather the use of existing monies for the CPSS program. 

Tne following section presents the results of the studies" 
eval'jxation of CPSS kev elements at the schools. 



NEEDS ASSESSMSrrr 

1, Was assessment of students' career development conducted 
during the past year? 

1 - Xo 1 - Yes 

100% confidence 55% conficence 

2, Was the assessment designed to assess student needs for 
•rareer development skills to determine some other information? 

1 - Student-centered 
50% confidence 

3, Were the results of the needs assessment tabulated? 

1 - No 

60% confidence 
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GOALS 

4- Are explicit goals for student career development reported? 
2 Yes 

95% confidence, 1 - no confidence rating 

5* Are these career development goals formulated from the 
results of a needs assessment? 

1 - No i - Yes 

100% confidence 75% confidence 

6. Are the reported goals for student career development 

r^rganise*^ m order of priority based upon identified necis? 

1 - No 

^ 72% confidence 



OBJECTIVES 



7. Are explicit objectives for student career development 
reported? 

2 Yes 

90% confidence^ 98% confidence 
3- Do most of the objectives state who are the Xey actors? 
2 - Yes 

100% confidence, 55% confidence 

9- Do nvost of the objectives state what behavior is to be 
demons tra ted? 

2 - No 

100% confidence, 82% confidence 

10- Do most of the objectives state what the conditions are under 
which the behavior is to be demonstrated? 

1 - Yes 1 - No 

100% confidence 100% confidence 

11- Do most of the objectives state what degree of success is 
required to achieve the objective? 

2 - No 

100% confidence, 92% confidence 

12. Are the reported objectives written for and designed to 
achieve specific student career development goals? 

1 - Always 1 " Most of the time 

1C0% confidence 70% confidence 



CAREER DEVELOPMENT ACTIVITIES 

13- Is there a goal listed for the career development activity? 
3 - Yes 

3 - 100% confidence 

14. Is the goal listed for the career development activity 
reported on the Status Report pp. 5^ 13 or 14? 

3 - Yes 

2 - 100% confidence, 1 - 78% confidence 



15. Is an objective listed for the career development activity? 



3 - Yes 

2 - 100% confidence^ 70% confidence 

16. Do most of the objectives listed in the activity state who are 
the key actors? 

3 - Yes 

2 - 100% confidence, 72% confidence 

17. Do nost of the objectives listed in the activity state what 
behavior is to be denionstrated? 

3 - So 

2 - 80% confidence, 100% confidence 

18- Do most of the objectives listed in the activity state what 
the conditions are under which the behavior is to be 
demonstrated? 

3 - No 

2 - 75% confidence, 100% confidence 

19. EJo most of the objectives listed in the activity state what 
decree of success is required to achieve the objectives? 

3 - No 

2 - 32% confidence, 100% confidence 

20. Is a target student croup reported for the activity? 

3 - Yes 

2 - 100% confidence, 95% confidence 

21. Are explicit methods for instruction reported for the career 
developnent activity? 

2 - Yes 1 - No 

2 - 100% confidence 100% confidence 

22. Is there reported evidence that the effects of the career 
development activity are determined by means of student 
outcomes measure? 

2 - Yes 1 - No 

2 - 100% confidence 100% confidence 

23. Based on yojr experience, what is the chance that the methods 
iescribed for each of the activities will achieve the specific 
objectives listed for the activity? 

2 - Good chance 1 - Not applicable 

2 - 98% confidence 100% confidence 
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24- What is your best estimate of t.he chance that each of the 
career development activities will improve student career 
development skills? 

2 - Good chance 1 - Little chance 

2 - 98% confidence 82% confidence 

25- Does each activity meet a student career development, need? 

3 - Yes 

3 - 98% confidence 

26- Is each activity constructed to permit easy use by faculty and 
sraf f? 

2 " Yes 1 - No 

98% confidence 62% confidence 

27. Is each activity constructed to encourage st.udent acceptance? 

3 - Yes 

2 - 90% confidence, 50% confidence 



STAFF ORGANIZATION 

28- Was a committee selected to plan a program for student caree: 
development? 

2 - Yes 

2 - 100% confidence 

29- Did the committee meet regularly during the planning period? 

1 " So 1 - Yes 

100% confidence 60% confidence 

30. Did the commit.tee coordinate planning activities? 

2 - Yes 

100% confidence, 80% confidence 

31- Were school administrators involved in planning the career 
development program? 

2 - Yes Extent of involvement 

2 - 100% confidence 2 - >5oderate 

32- Were school counselors involved in planning the career 
development program? 

2 - Yes Extent <f involvement 

2 - 100% confidence 1 - High 1 - Moderate 



33- Were school teachers involved in planning the career 
development program? 

2 - Yes Extent of involvement 

2 - 100% confidence 2 - Moderate 

34. Were school students involved in planning the career 
development program? 

1 -Yes Extent of involvement 

100% confidence 1 - Cannot determine 

1 - No 

iOO% confidence 

35- Were community members involved in planning the career 
development program? 

1 - Yes Extern, of involvement 

100% confidence 1 - Moderate 

1 - No 

72% confidence 

36 • Were parents involved in planning the career development 
program? 

2 - Yes Extent of involvement 

93% confidence. Cannot determine 

60% confidence 

37. Were ethers involved in planning the career development 
program? 

i - Yes Extent of involvement 

98% confidence 1 - Moderate 

1 - No 

72% confidence 



FUTURE PROGRAM 

38- If reported plans are carried out, what is the chance that 
SwUdent career development sXills will be improved? 

I - Good chance 1 - Some chance 

80% confidence 80% confidence 
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OVERALL PROGRAM 



39. Sscimate (scale of 0-4) i:he extent to which the school staff 
was organized to plan systematically a comprehensive career 
development program by evidence of clearly designated leader- 
ship, administrative cooperation, and permanent active groups 
and committees . 

1-4 Great extent 1-3 

90% confidence 90% confidence 

40- Estimate (scale of 0-4) the extent to which a student career 
development needs assessment, was conducted, tabulated, pro- 
perly interpreted, and the data utilized for planning the 
career development program- 

1-0 Limited extent 1-1 

90% confidence 80% confidence 

41- Estimate (scale 0-4) the extent to which a comprehensive set 
of ordered career development goals reflecting assessed 
student career development needs were developed and used in 
planning, implementation, and evaluation of the program- 

1-3 1-2 

90% confidence 75% confidence 

42- Estimate (scale 0-4) the extent t:o which a set of behavioral 
objectives was developed reflecting specific goals and con- 
taining a clear statement of the intended audience, behavior^ 
situation, and standard of masteary. 

1-2 1-1 

90% confidence 90% confidence 

43- Estimate (scale 0-4) the extent to which career development 
activities were developed that reflect student needs, goals, 
and associated objectives, and that indicate methods, target 
student group, and outcome measures - 

1-3 i-i 

30% confidence 92% confidence 

44- Based on available information, rate (scale 0-4) the overall 
quality of the school's career development program, 

1-4 Very high quality 1-3 

92% confidence 98% confidence 
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Career Planning Support 
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Migrant Ed. Resource Ctr. 
Rt 1 Box 17 
Rupert, ID 83350 
Stan Patterson 
t208) 436-9345 



WentlcU District 1232 
P. 0. Box 307 
Wemlcll, ID 83355 
Cljuck rteycr 
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Idaho Falls Dist. »91 
69Q John Adams **arki*ay 
IdalK) Falls,. ID 83401 
Us. Pat Necley 
(208) 522-7490 Ext. 311 
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Bonneville Dist. #93 
Rt 1 Box 461 
Idaho Falls, ID 83401 
Myrna Hamilton 
(208) 522-9542 
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West Side District 1202 
West Side High School 
Dayton, ID 83232 
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Kiii4)erly District 1414 
P. 0. Box 0 
lCii*crly, ID 83341 
Karolyn Lawrence 
(208) 423-5S41 
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Soda SpriPfeS D:st 1150 
3rd East ist North 
Soda Springs, ID 83276 
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Rlric District 1252 
P. 0. Box 508 
Riric, ID 83443 
Sus«n Nelson 
(20«) 538-73U 
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Aberdeen District 158 
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Wiitepine District IZa-l 
Pine Street 
Troy, JD 83871 
Larr)' Francis 
(208) 877-1151 
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I^pwai District 1341 
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Jerry Wasswitli 
(208) 843-2241 
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McCall/Donnelly Dist 1421 
P. 0. Box 967 
McCall, ID 83638 
Jerry Ramlolpli 
(208) 634-2218 

Kellogg District 1391 
Kellogg High School 
Jacobs Gulch 
Kellogg, ID 83837 
Bvelyn Stuart 
(208) 784-1371 

Orofino Dist fl71 
P. 0. Box 789 
Orofino, ID 83544 
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ID. State Correctional 
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P. 0. Box 14 - Ed. Dept. 
Boise, ID 83707 
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(208) 336-0740 

Boise Dist «1 
1207 r^rt Street 
Boise, ID -83702 • 
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>ieadoKS Valley Dist HI 
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Roberta Fields 
(208) 547-2411 

Blaine County '61 
p. 0. Box 948 
llailey, ID 83333 
Larry Olson . 
(208) 788^3481 
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Snake River Dist, 152 
Route 5 Box 14 
Blackfoot, ID 83221 
Catlwrine 0. Jones 
(208) 684-3061 
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KamfOL Dist '»31 
619 South L .;yon 
Hamp^y ID 33651 
Jean Martin 
(208) 466-8921 

Wilder Dist 1133 
Wilder High Scl^l 
Box 488 

Wilder, ID 83676 
Dick Seibold 
C208) 482-6228 

lliddleton Dist »134 
Box 130 

lliddleton, ID 83644 
Bill Free ' 
(208) 585-3311 

Nolus Dist 1135 
Box 256 

NoUis, ID 83656 
Owen L. Diircc 
(208) 459-4633 

Fana Dist 1137 
Box 246 

Pama, IP 83660 
JoAnn Schatz 
(208) 722-5500 
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Canyon Dist 1139 

Rt 18 Box 474 

Caldwell, ID 83605 

Willi am Syms 

(208) 459-1621 Hxt. 146 

Glenns Ferr)' '192 
545 North Bannock 
Drawer E 

Glenns Ferry, 10 83623 
Ilarold Wertz 
(208) 366-7434 

Harsing District #3C5 
Box 340 

Marsing, ID 83639 
Giiy Al'Lee ■ 
(208) 896-4112 

liomcdale Dist 1370 
r, 0. Box 187 
Itomwlale, ID 83628 
Dean Vance 

(208) 337-4613 or 337-388 

Payette Dist ■f371 
Vayetlc Hicli Scl>ooi 
1500 6th Ave South 
rayellc, ID 836f.l 
Kirk l«wis • 
(208) 642-3327 
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Fruitland Dist 1373 
P 0 Box 387 
Fruitland, ID 83619 
Mike Ynce 
(208) '152-4411 

Cascade District 1422 
209 Sclwol Street 
Cascade, ID 83611 
Elsie Krause 
(208) 382-4227 

Weiser Dist 1431 
925 Pioneer Rd 
Weiser, ID 83672 
Mike Friend 
(208) 549-2595 

Midvale Dist f433 
Midvale, ID 83645 
Jack Fields 
(208) 355-2234 

Mountain Ifcwe Dist 1193 

P 0 Box 890 

140 N. 3rd E. 

Mountain Itome, ID 83647 

Ray A. Lainb 

(208) 587-4483 
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Buhl District 1412 
216 North Seventh St 
Bulil, ID 83316 
Neola Weaver 
(208) 543-8292 

Iferidian Dist '2 
811 ^^eridiaJ^ Street 
Meridian, ID 85642 
Rocky Jonlan 
(208) 888-6500 

rtew Plymcxith Dist 1372 

P 0 Box 588 

207 S Plymouth 

New Pl)!!^!^!, ID 83655 

Wes Benge • 
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Caldwell Dist 1*32 
1101 Clevelaml Blvd 
Cahh^ell, ID 83605 
Beverly Martin 
(208) 454-1438 
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Tacoma Public Schools 
Lincoln High School 
p,0. Box 1357 
Tacoma, WA 98401 
Ed Roalkuam 
(206) 593-6812 



Merrill Area 

Schools 
Merrill Senior High 
Merrill/ WI 54452 
Strand Wedul 
(715) 536-4594 
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Bishop Kelly High School 
7009 Franklin Road 
Boise, ID 83709 
Judith Kroos 
(208) 375-6010 

Vouch Services Ce^ ter 
Special 556 
Box 40 

St. Anthony, ID 83AA5 
F. Bayne Weeks 
(208) 624-3462 

University of Idaho 
College oi Education 
Moscow, ID 83843 
Jcrrv luchscherer 
(208) 885-6558 

Colle^jie of Idaho 
tJraduate Studies Oftice 
Caldwell, 10 83605 
Jane Sherran 
(208) 459-5211 

licja. of Counselor ED L 

Spivia] Education 
Idaho State Univur^^Lty 
Pucatcllo, ID 8J209 
Arthur P. Llovd 
(208) 2,H>-3l5b 
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Putnaoa high School 
Schooihouse Drive 
Putnajii, CT 06260 
Con tact I Richard Jaquish 
1202) ^28-0525 



Joseph P, Keefe Technical 
School 

750 Winter Street 
Framinghai*,, AL 01701 
(617) 87^^-5400 
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